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ABSTRACT 
Present investigation aimed at exploring 
relationship between truancy and certain personality 
variables such as adjustment, achievement motivation and 
frustration and also with certain social variables, like, 
locality, income, profession and education so as to find 
out certain potent factors which may be beneficial in its 
control 
For this purpose, firstly the amount of personality 
characteristics among truants and non-truants was 
compared. Secondly the amount of the same personality 
characteristics was compared under various social 
conditions mentioned above. 
The problem of the present investigation, "A Study 
of Truancy in relation to certain Personality and Social 
Variables", was chosen influenced by the researches of 
Chauhan (1968), Agarwal (1975), Moos and Moos (1978), 
Harjeet Kaur (1979), Verma and Upadhyay (1981) and Somera 
and Barbara (1985) who found close association between 
« 
truancy and certain personality and social variables. 
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The sample of the Investigation consisted of 144 
male truants and 144 male non-truants representing above 
mentioned social variables, divided into various 
sub-groups as follows: 
1. Locality; Rural and Urban, where the schools were 
located and the subjects were residing. 
2. Parents income; Upper, Middle and Lower. 
3. Parents profession; Business/Agriculture, Service, 
and Labourer (daily wagers). 
4. Parents eudcation; Graduation or more educated. 
Intermediate pass and lllitrate. 
The subjects were drawn from 7th to 10th classes of 
the rural and urban schools chosen for the present 
investigation. 
To measure the adjustment, achievement motivation 
and frustration of truants and non-truants. "Adjustment 
Inventory for School Students", by Sinha and Singh 
(1971), "Achievement Motive Test" by Bishwanath and 
Mukherji (1984) and "Frustration Test" (NAIRASHYA MAAPA) 
developed by Chauhan and Tiwari (1972) respectively were 
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used. The tests have been reported to be satisfactory 
reliable and valid. 
To study the difference between the mean scores of 
truants and non-truants with respect to personality and 
social variables 't' test of significance of difference 
between means was applied. 
The results of the investigation show: 
1. That truants are more mal-adjusted than non-truants 
in all area of adjustment. 
2. That achievement motivation of truants is lower 
than non-truants; and 
3. That truants are more frustrated than non-truants 
in all areas of frustration. 
With regard to social variables it has been found: 
Locality: 
1. That both in urban and rural areas, truants are 
more mal-adjusted than non-truants in all areas of 
adjusLmcnt. BuL Llio dlffcrcnce seems wider in urban 
conditions than in rural conditions. 
2. That with respect to achievement motivation in 
urban and rural localities truants are low 
achievers than non-truants. 
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3. That with regard to frustration in urban and rural 
locnlilies, Lrunnts arc more frustrated in nil 
.'iit'.MM of I'1 u'll r/il I on ;nul h(il h locnllllfMi t hni) 
non-truants -
Income: 
1. With respect to three income group i.e. U.I.G., 
M.I.G. and L.I.G, the truants are more mal-adjusted 
than non-truants in all areas of adjustment In 
M.I.G and L.I.G groups but in U.I.G truants in the 
areas of educational and total school adjustment 
don't differ significantly from their counterparc 
non-truants. 
2. With respect to achievement motivation in U.I.G., 
M.I.G. and L.I.G. the truants have been found to be 
low achiever in all the income groups. 
3. With regard to frustration in U.I.G., M.I.G and 
L.I.G., the truants are more frustrated than non-
truants in all areas of frustration and in all the 
Income groups. 
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profession: 
1. With respect to the parents' profession i.e. 
business/agriculture, service and labourer, truants 
oZ 'business and labour class families are more 
mn1-adjusted than non-truants In all areas of 
school adjustment, but truants and non-truants 
belonging to service class families donot differ 
significantly in the area of educational 
adjustment. 
2. With regard to achievement motivation in relation 
to parents' profession i.e. business/agriculture , 
service and labour, the truants are low achievers 
than non-truants in all the three categories of the 
parents profession. 
3. VJith respect to frustration in business/agriculture, 
service and labour, the truants have been found to 
be more frustrated in all its areas than non-
truants in business/agriculture, service and labour 
profession groups. 
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Education: 
1. With respect to three categories of parents' level 
of education i.e. graduate/more educated, 
intermediate and illitrate, truants whose parents 
are educated upto intermediate and illitrate are 
more maladjusted than non-truants in all areas of 
adjustment. But truant belonging to graduation 
categories, show no significant difference from 
non-truants in any area of adjustment except total 
I 
school adjustment. 
2. VJith regard to achievement motivation and parents' 
education graduate/more educated, intermediate and 
illitrate, truants of litrate categories i.e. 
graduation/higher education, intermediate have been 
found to be low achievers than non-truants. But in 
the illitrate category, there is no significant 
dlffcrcnco between truants and non-truants in their 
achievement mot ivntion. 
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professions (i.e. graduate/more educated, 
intermediate and illitrate, the truants of all the 
three categories are more frustrated in all areas 
of frustration than their counterpart non-truants. 
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C H A P T E R -I 
INTRODUCTION 
INTRODUCTION 
The investigator picked up the present problem 
"A study of truancy among school students in relation to 
personality and social variables". Partly influenced by 
brillient remarks of Chauhan (1968) that there are mainly 
three background factors contributing to truancy; home, 
school and ecological and partly due to the influence of 
the following researches: 
Gibbion, J (1968) who found school and social 
maladjustments as factors contributing to truancy. 
Moos & Moos (1978) who emphasised on the students 
perception of the social environment of the school and 
their absences". 
Sommera & Barbara '1.985) who found that one of 
the factors most clearly associated with truancy is low 
achievement in schools. 
Harjeet Kaur (1979) who found that truants are 
more frustrated than non-truants; frustration and truancy 
were closely related. 
Other reasons and motivating factors for the 
present problem was the importance of truancy as a source 
of national v;astage of money, manpower and talents. 
The present investigation has been taken up with 
the aim and objective of findings out sone potent factors 
related v;ith which may be beneficial in its treatment and 
erradication. 
Anong personality factors we have :chosen 
adjustment, achievement, motivation and frustration and 
from social variables locality (Rural-Urban)^ paufents' 
income, parents' profession and parents' education have 
been picked up to include in the present investigation. 
The discussion that follows throws light on the nature of 
:.these concepts/terms. 
So far the question of social variables is 
concerned their impact on human behaviour and 
ever-presence is unquestionable. It is a common experience 
that within every nation and culture these are usually 
classes of people or sub-cultures, each with its 
distinctive cultural differentiation is well represented 
by social traditions, ways of life, pattern of personality 
make up, behaviour, aptitudes, attitudes etc. Cultural 
differentiation is well represented by social-economic 
classes behaviour. The socio-economic status is generally 
determined by certain factors including income, education, 
profession/occupation etc. of the individual and family 
(cf. Anastasi Anne, 1958). They represent their place in 
the socio-cultural melieu they live in. The role of social 
factors included in the present investigation in relation 
to truancy becomes clear in the light of the findings of 
the researches given in Chapter-II "Review of Literature". 
The present investigator, however, feels it 
necessary to discuss the nature of truancy and personality 
variables in details. 
TRUANCY: 
(1) Definition and Nature: 
Truancy is an old problem because compulsion to 
attend school has a long history i.e. compulsory 
attendance requirements in the United Kingdom dateback. 
Anastasi Anne (1958) "Differential Psychology". The 
Macnillan Company, New York. 
3~B 
to 1870. By 1880, school attendance was required by 20 
of the local boards created to regulate public schools. 
Through time the compulsory education age has increased 
from 13 to 16 years (Inner London Education Authority 
1981a). In 1980a all 50 states had some participation 
requirement with the maximum age ranging between 14 and 
18 years. The compulsory eudcation act of 1974 
established compulsory attendance for youth between 6 
and 16 years of age in Canada (White head Marshall 
1980) . In India, un systematic ill planned abortive 
efforts have been made to make primary education 
compulsory and also attendance of the students at 
primary level without any fruitful results. Indian 
socio-economic conditions aided by illiteracy of the 
parents has added to the failure at this front. 
Inspite of its long standing, truancy is a 
comparatively less explored area of research. In its 
strictest sense, school truancy has been defined as 
student's absence from school without parents knowledge 
or approval. In accordance with more common usage 
truancy has referred to student's absenteeism for 
unaccetable reasons, irrespective of whether it is known 
to or approved by the parents. 
It has been viewed and defined differently by the 
researchers. Halen Witmer a nd Sylvia Stanton (1935) told 
thai., noxt to the theft, truancy is most frequent of 
juvonilo offences and often marks the beginning of a 
delinquent career. R\irt, C. (1938) describes truancy as 
"the first stop of the downward stairs to crime. As such 
persistant truancy must be seen as a behaviour disorder, 
rather than as laziness or mischief". 
Teagarden and Cohen (194 0) have dealt with the 
functional aspect of truancy, they consider it the 
first break otitside family discipline and a reaction 
against the school attendance and humiliating 
si iMia t i oi n . Sheldon and Gl ucek (1952) considered, 
"truancy as a deviation from school discipline, demands 
of society etc." Similarly Neumeyer (1955) Ocsar (1955) 
considered, "Truancy as a prolonged absence from 
school with or withoiit the consent of p. "ents". Defining 
Truancy Neumeyer (1955) cites the California 
Educational Code, which defines truant as, "Any child, 
between ages 8 to 15, who has been absent from school 
without valid cause more than three days or tardy more 
than three days". Similarly, Tyerman (1955) defined, 
"Truancy are children who absent from school without 
lawful cause and without pennission of parents. Their 
non-attendance is due chiefly to their own initiative, 
and for purposes of study they must be distinguished 
from those children whose parents are in the main 
directly responsible for their absence; by withholding 
them from school usually to run errands or help in the 
house". But in certain cases it is difficult to 
determine whether the child is a truant or whether the 
parents have condoned his absence. Sometimes parental 
supervision may be weak accompanied by apathy and so 
marked as to constitute connivance. 
Kirkapatrick and Townsend (1955) think that 
truancy is a symptom of family disorganization and state 
that truancies in younger age, as a rule, are closely 
dependent upon parental attitude. The child's parents 
simly may not require him to go to school until they are 
forced to do so. In the case of adolescent, on the other 
hand, this is the additional fact that many parents have 
comletely lost control over the child's behaviour". 
Croft and Crygir (195 6) likewise found that 
truants and delinquents were viewed very similarly 'by 
their peers. Gibbons (1966), Robinson (1961), Johnson 
(1966), considered "Truancy as the first step in 
delinquency". Similarly Jain (1968) comments 
"Delinquency and vagrancy are the offshoot of truancy". 
While Chauhan (1968) defined truancy "as a consequence 
and a cause of disorganization. It is more in line with 
individual and the society in transition. It is 
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reactive-cum-impulsive effort to get direct or indirect 
substitute satisfaction for natural urges and needs". 
Generally, students absence from school for 
unexcused reasons is referred to as truancy. Agencies 
responsible for regulating public schools, frequently 
adopt compulsory attendance requirements which set 
expectation for students participation in school and 
circumstances when students are not required to attend, 
truancy is a function of these legal mandates. It is 
common for illegal absence to bo considered as truancy, 
regardless of parental knowledge or support for the 
child's behaviour. (Inner London Education Authority 
1980, Scotlish Education Department, 1977). 
So we can say truancy is an offence against the 
law. It is a part of the broader discipline known as 
Juvenile delinquency. In contrast to other delinquents, 
hov;ever, the truant has neither overtly injured anyone 
nor damaged any property. His offence is primarily one 
of omission rather than commission, through from truancy 
a considerable number of other delinquenties originate. 
(ii) Causes of Truancy: 
Truancy researches in various fields have mainly 
focussed around causative factors. Singh (1980), for 
example, found certain diffidences in school amenities 
afd faci]itieR as the causo of triiancy. Lohner & Knho 
(1955) on tho othor si do have found prohlon hornos, 
(MTioiionnl i nfil-nbi 1 i I y pnrontr., vi olont. qnarroln 
botv;oon thorn, parental disinterest, etc. as important 
fact-orn in tniancy. 
Chauhan (1968) described there are mainly three 
background factors contributing to truancy, home, school 
and ccological. 
Personality development starts from home and it 
is the home atmosphere which shapes the personality of 
tho child. Family traditions, customs, norms, atmosphere 
of home, attitudes of parents, sibling relationship etc, 
all influence the developing child. Tn case of truants 
father loves thorn more. They appear father involved. 
Mother remain greater agents of punishment to them. 
Mother's love and aFfoction is more manifest- during 
adolescence only. The truants feel rejected by their 
parents. They experience extreme helplessness and 
frustration. On the other hand in the case of 
non-truants father remains greater agent of punishment 
to the child. Mother loves the child more and render 
greater help to him, especially during infano_^ . Thus ho 
has greater p?renl-al prof-ection i ' Parert s of non- truarits 
ap^jear financially better off than those of truants. 
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Chauhan further (1968) described that truancy has 
yrcator affinity wJth ocological background of Lhn 
school. He reviewed the fact of truants of ecologically 
better and ecologically poor schools and found that in 
the former's rnso activitios wore inoro 
Phantasy-involved. 'J'hoi r more common activities v/cro; 
going home, attending rostnurants and playing. They woro 
less inclined to such subjects, as Mathematics, English 
and Geography. They n i mod only at a clear passing in I'ho 
examinations. They depended upon tuitions and solved 
papers for success in the examinations. They were 
inclined to using foul means to pass for success in the 
examinations. 
In the Tatter's case they were found more 
amenable, extensively and intensity to truancy. They 
had to cover greater home-school distance. There was 
h.ighor tencher-a I udoiil rnlio. They nppc^nrod ntorp or 1 o;; r, 
delinquents. They had a greater liking for playing, 
cinemagoing-wandering, composing poetry, teasing girls, 
gambling, stealing, etc. They wore more inclined to 
subjects requiring less serious attention and 
perserveranee. Thoy had better preparation, both in 
studies and in foul practices like tracing etc. for 
passing examination. 
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In a survey of over twelve hundred school 
personnel in California/ Neil (1979) found unexcused 
absence from school to be principally ascribed to 
dislike for and bordom in/ the school, social 
adjustment problems and academic problems. Students 
themselves expressed similar reasons but in different 
words. In the nation wide AASA survey (Neil/ 1979) 
administrators in the schools were also questioned. 
About one fifth of them named the curriculum as most 
important aspect and also mentioned quality or teachers 
as potent factor contributing towards truancy. 
Since truants characteristically indicated 
dislike for school and attending the classes/ and since 
administrators have shown concern with the school as a 
cause of truancy/ it is disgusting that research 
concerned with relevant aspects of social environment of 
the classroom is scanty. A study/ however/ in this area 
by Moos & Moos (1978) is noteworthy, because teachers 
and students perception of the social environment 
correlate with the direct outcome measure of number of 
absence. This contrasts with the work of Tr-^  "kett & Moos 
(1979) in which perception of the social environment in 
the classroom correlate with students satisfaction and 
mood. Those being possibly but not necessarily causative 
of truancy. Moos & Moos (1978) found that the students 
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tend to be absent from class that thoy perceive as high 
in level of competition and the teacher control and from 
classes that teacher pcrcoive as low in teacher support. 
It points out to the fact that the classroom which are 
more person oriented as opposed to rule-oriented will 
be less likely to have students truant. 
Whitehead and Marshell (1980) derived certain 
reasons of truancy which produco now problems. Because 
school participation is more essential to every 
individual in each society. When an individual refuses 
to go to school and such instances become too common in 
a society it creates problems for the following 
reasons: 
1) In case of children's absence from school, 
they commit and offence, violate the law and defy a 
widely held expectation that they shoud be in school. 
Legal mandates for participation and legal regulations 
create negative consoquencos Tor I lio cl)i]d and his 
family. Furthermore, when children defy the law, it 
increases the work load for school administrators who 
must monitor and enforce attendance requirements. 
2) Truancy is also considered a problem for the 
reason that absent children cannot benefit from the 
education programme that the school offers. Truancy a]so 
interrupted the "continuity oT course conLenl. which is 
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crucial for iGarning" (Moos & Moos (1978). Not only does 
the child miss the educational experience but can bocome 
a discouraged learner and withdraw completely. Truants 
may never gain needed credentials for access to adult 
roles. This limits the child's opportunities and growth 
and troubles the community which feels the burden of 
individuals v/ho have difficulty in succeeding the 
interruption caused by absenteeism, place extra demands 
on the educators and detracts from their effectiveness. 
3) Truant children arc not only missing 
educational opportunities but they may very well be 
unsupervised. This generates community concerns about 
delinquency. Citizens often blame children who are out 
of school for neighbourhood crime. 
4) Many advocates of children, in case of widely 
spread truancy, find it to be a symptom of school based 
problems. It shows that the system is not working and 
children's needs are not being met. It is an indicator 
that school improvement is needed. 
The research on truancy indicate that children 
choose not to attend school for many reasons. The root 
cause of absenteeism can be grouped into three typos: 
]. Those that 3ie with tho child (including the 
family) . 
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2. Those that lie with school. 
3. Those that lie v;ith society (Birman and 
Nailrullo 1978). 
Because school personnel monitor individual 
attendance, their focus is primarily on the individual 
and leads to concern about problems of the child which 
interfere with participation. Socio-economic factors, 
psychological problems and academic ability and 
attainment are frequently found to be related to 
truancy. Empirical studies indicate that children who 
miss school often show the characteristics as follows: 
a. They have conflicts at school caused by 
personality problems (Galloway 1980) . 
b. They have serious family, health and economic 
problems that make education a low priority 
(Galloway 1980) or make other demands on the 
child's time (Kaeser and Vanfleet 197 7). 
c. They express non-conformist behaviour by being 
absent (Birman & Natriello 1978), or 
d. They don't do as well as school (Galloway, 
1980, Kaeser and Vanfleet 1977). 
Truancy occurs mainly due to the maladjustment 
of students. The child of poor capacity, discouraged by 
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his failure to kocp up with his class, by being nagyed 
el-oftcn by the teachers, by the sonior of his fellows, 
by loss of social prestige and by loss of interest in 
some of the subjects he is forced to abendone study, 
becomes a truant, rebels against authority, learns to 
find his interest satisfied elsewhere and form a habit 
of anti-social conduct (John Lewis Gillin, 1945). 
In a New York city study of truants several years 
after they were first charged with truancy, the 
follow-up study was made when the person in question 
were in their early twenties. Many of them were married. 
Thirty percent (30%) of the cases were adult 
delinquents, a percentage much above that of delinquents 
in the general population. There against a symptom of 
underlying difficulties was largely unheeded and the 
results were expensive for society. The school probably 
was not the significant factor in many of those cases, 
but the factor that many of these delinquents were 
retarded in their school, is indicative of difficulties 
in this direction. It has been estimated that mental 
inferiority is twenty times as frequent among the 
truants as among the normal group. 
With regard to "heredity" as a cnusc of crime it 
appears that although the training may be satisfactory 
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for the majority of pupils in attendance but it may-
contribute mateirially to the maladjustment of fathcjrs 
e.g. it has not been geared up to their mental 
capacity. It should also be recognised that in certain 
instances superior intelligence may be as conducive to 
delinquency on this score as is menta] deficiency. The 
visiting teachers and other similarly trained persons 
are invaluable in programmes designed to check the 
difficulties by lying behind such symptoms as truancy. 
Lack of understanding of children's personality, 
mainly by the teachers has much fundamental importance. 
"Mirian Vanwaters" in her "Youth conflicts" (1925) has 
called needed attention to this factor in juvenile 
delinquency. While the child come to the school with a 
certain "set" of temperament and character produced in 
the home before the school gets him and the school, 
therefore, must not be blamed for the difficulty 
material with which it sometimes has to deal, yet its 
task is to correct the difficulties of the homo, the 
greatest failure of the teachers is the lack of what is 
known popularly as "an understanding heart". This is, of 
course, constituted of a genuine desire to aid the child 
and, what is equally indispensib]o, serviceable 
knowledge of human nature. All too frequently are 
teachers possesed of a belief in absolute right and 
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wrong, in free will, and the intolerance that attend 
these beliefs. The training of such teachers has been in 
fields of academic study that they are to retail to the 
child, while th study of personality has been neglected 
to the extent that not only the child's perBonality is 
in danger of becoming worked, but also the teacher 
herself is led by popular misconceptions to the brink of 
mental abnormality. 
The extent of truancy, malicious mischief in 
school, lack of interest, misbehaviour and immorality 
are mainly due to the stupidity of teacher. Vanwaters 
(19 25) and whole group of modern psychologists and 
social workers has discovered plently of cases to 
indicate that the amount is enormous. 
It has been found that truant students are likely 
than attending students, to have a record of 
delinquency (Galloway, 1980; Bamber 1979). Truants are 
characterized with family problems, high mobility and 
lower ability and attainment (Galloway, 1980; Inner 
London Education Authority 1981). 
Classroom environment is another school based 
factor which has contributed to truancy. Research by 
Moos & Moos (1978) indicated that classroom v/here 
teachers and students both perceived that the 
instructional stylo fosters independence and where the 
IS 
child rocoivGS porsonnel support aro boLtor nttondod 
than those classes lacking these qualities. 
According to N.S. Chauhan (1968) the school 
background is the major factor to accomplish the 
truancy. He devided background factors into three 
categories 
(i) The School; 
Truancy is frequent in such schools where 
interpersonal relationship between : teacher student 
facilities are inadequate e.g. on an average, a school 
has twenty one rooms for teaching seven hundred students 
with only one playground. The teacher-student ratio in 
majoj^rity of the institutions is 1:29. A number of 
schools suffer from problem of finance, building and 
suitable locality and the high handedness of the 
management. 
(ii) The Teachers; 
Five percent of the total number of teachers are 
untrained. All of them are over loaded with work. A good 
majority of them suffers from problems of scanty pay, 
poor social status, insecurity of job, over crowded 
classes and intolerable state of indiscipline. These 
problems of the teachers shov/ that the controlling 
capacity of the teachers has been reduced to the 
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minimum and chances of their contribution towards 
socialization of students have also become very rare. 
(iii) The Curriculum and the Truants; 
Among the emerging facts of the truants in 
relation to subjects of the curriculum and examination, 
Neumyer (1955), Ocsar (1955) and Sheldon and Glucck 
(1952) emphasized following points: 
i) that the truants remain less inclined to 
certain subsjects which usually require good 
concentration and intelligence. 
ii) that the truants, unlike the non-truants, 
remain non-serious to examination, practice 
labour saving devices, e.g. tracing tuitions 
etc. 
iii) that the truants, unlike the non-truants, 
remain less afraid of railnros and aim 
merely at passing or promotion. 
B- ADJUSTMENT; 
(i) Nature of Adjustment; 
Broadly speaking the process of need arousal and 
satisfaction may be called as adjustment. Observe the 
P 
behaviour of any person from morning till eventing and 
you will find that most of his behaviour represents 
attempts to fulfil his needs which may be either 
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physical, psychological or social. Since the process of 
need arousal continues throughout the life of human 
beings, he accomplishes it fairly or badly in different 
ways during his life time. 
Historically, the concept of adjustment 
(adaptation) was biological and was the corner stone of 
Darwin's theory of evolution. Darwin maintained that 
only those organisms survive that are best fitted to 
adopt to the hazards of the ever-changing physical 
environment. He profounded the theory of "survival of 
the "fittest" into the continue struggle going on among 
different living beings. The behaviour of organism can 
correctly be described as reactions to a variety of 
demands or pressures that are brought to bear upon them 
in their environment. A great deal of human behaviour 
can be explained in terms of human action as adaptation 
to various to various kinds of physical demands. He also 
adjusts to psychological demands that emerge in the 
interactional process with other persons in the society. 
The biologically originated concept of adaptation was 
borrowed by psychologists and renamed as adjustment 
because they are primarily moro concerned with 
psychological adjustment than physical adaptation of 
human beings in society. 
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Adjustment has been interpreted ^^ two ways: 
adjustment as achievement and adjustment as a process. 
Adjustment may be defined as, "A state of life when the 
individual is more or less in harmony with personal, 
biological, social and psychological needs and with the 
demands of the physical environment. 
Another definition of adjustmen has been given in 
the Dictionary by Wolman "Adjustment js is harmonious 
relationship with the environment involving the ability 
to satisfy most of one's needs and meet most of the 
demands, both physical and social that are put upon 
one". 
According to White (1928) "Adjustment represents 
compromise between the needs of the individual and 
demands of the society which he lives in. Individual 
tendencies must be restricted and channelled in certain 
directions if the person is to function as a member of 
the social organism...." 
Adjustment is continuous interaction of an 
individual with himself, with other people, and with 
his v/orld. These factors are constantly acting upon the 
individual and influence him. The relationship is 
reciprocal, for the individual in constnnbly acting 
upon them as well. 
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Human behaviour is interpreted as adjustment to 
demands which are basically psychological and influence 
the personality development of human beings to a great 
extent. The psychological demands to which a person 
makes adjustment may be external or internal. There is a 
large number of internal and external demands that arise 
in the course of his life and require adjustment. 
From the psychological point of view, hovjever, 
those demands and pressures which arise out of our 
existence as social beings are of greater importance. 
The demands in early childhood are simply, mostly 
physiological, such as food, water, oxygen, nest etc. 
but become more subtle and complex during adolescence 
and adulthood when the individual's socialization is 
completed. The compliance of the demands leads to the. 
approval and positive consequences. 
Human beings are born with a number of internal 
needs, for example, need for v/ater, food, oxygen 
elimination etc., the frustration and non-satisfaction 
of which leads to discomfort and sometimes to death. 
Many of these are physiological needs and in course of 
developncnt additional internal needs emerge, which are 
primarily social rather physiological in nature. 
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VIEWS OF ADJUSTMENT; 
For clear understanding of the psychological 
concept of adjustment, it is necessary to adopt some 
more or less consistent view point concerning basic 
human nature. There are three views: 
1) The Moral View; 
Every society in the course of its develoment 
evolve certain moral values which are transmitted to the 
next generations. These moral values provide guidelines 
for human behaviour and a criteria for evaluating the 
quality of one's adjustment in society. 
Freud took the position on human moral nature 
that the people are governe(/ by instinctive or 
biologically based forces of the negative type. Freud's 
view that human nature is innately evil. They have 
emphasized the importance of the adaptive and rational 
capacities of human beings. 
Neo-Freudians place much less emphasis on the 
biological or innate components of basic human needs. 
They are concerned more with needs produced by the 
demands of the interpersonal and social environment. In 
the humanistic view people are seen not as innately evil 
but as good. 
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2) The Phenomenoloqical View: 
According to the phenomcnologists that human 
behaviour can only be understood through the internal 
frame of reference of the behaviour. Phenomenologists 
argue that it is not possible to decide for another 
person which behaviours are adjustive and which are not. 
Only the behaving individual can evaluate the adequacy 
of his behaviour, using his own unique frame of 
reference. 
3) The Social Learning View; 
Social learning approaches the study of the 
problem solving or coping behaviour. By coping is meant 
the degree to which individuals are able to meet and 
master at least three challenges to their existence: (a) 
direct challenges from the physical environment, 
(b) challenges stemming from their limitations, and 
(c) interpersonal challenges from thn environment. 
C. SCHOOL ADJUSTMENT: 
The school in terms of importance stands second 
only to the home in influencing our lives and what we 
learn. We begin to learn the day we are born. The 
learning of our first few years say five, in the home to 
a large extent determines our reactions to subsequent 
learning experiences. The learning means not only the 
acquisition of factual information, but also training 
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as to how wo foo] nbout porr.onr. nnd (liiiujn. [L also 
influence our attitudes and goals. School occupies 
greatest part of our formative years. It helps and 
trains in the shaping of our personalities. The training 
involves intellectual, motor, social and emotional 
training and learning. We shall examine below certain 
school related factors in detail. 
1) School as a New Experience; 
While entering the school, a child encounters 
many new experiences, such as, irrespective of his 
status at home his status in the school is determined 
according to what he can do and how he can perform in 
competition with other children. Perhaps for the first 
time he enters in an organized competitive situation in 
which ho is rated and graded according to his 
performance and that of others. 
The child in addition to his parents begins to 
depend on his teacher, for affcction, attention, 
acceptance and guidance. A good teacher recognizes his 
responsibility not only to help the child to acquire 
knowledge, but also to satisfy many of his emotional 
needs. 
The school servos an important function in 
clarifying the social differentiation inherent in sex 
role. The girls and boys learn to behave their expected 
sex roles. 
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School sets in motion the process that enables a 
child to become independent, a process in v/hich the 
parents should help by gradually reducing home 
discipline in favour of self-discipline. 
To state briefly the new school enterent is 
confronted with many new and significant experiences 
which may either lead to frustration and anxiety, or be 
sources of gratification and renewed stimulation. 
2) Introduction to School; 
The attitudes and feelings a child develops 
towards school depend largely upon his past experience 
i.e. pre-school period. These experiences may either 
facilitate or hinder his adjustment. Thoy determine his 
ways of problem solving an d defense mechanisms. 
3) Significant Pre-School Experience: 
The child parent relationship and reaction of the 
two towards each other arc most likely to influence 
child's behaviour in school. Over protectivr mother 
prevents her child from acquiring enotional 
independence and self-reliance. Ho is inadequately 
prepared to cope with the future difficult situations 
and problems. 
25 
similarly/ rejection of the child at home v/here 
he received inadequate love, attention and affection may 
react in several ways, each of which will have a 
different effect upon his rolationship with others at 
school. He may become aggressive and demanding. 
It often happens that an eager mother to develop 
a favourable attitude towards school in her child, 
overdoes, the job and arouses young hopes and 
expectations that are unrealistic and are not realised, 
as a result the child may becomo disappointed and 
resentful. Similarly the very first interaction of the 
mother with the teacher at school and her comm ents and 
behaviour loaded v/ith derogation distrust, etc. may 
create problems or develop barriers betv/eon the child 
and the teacher. 
It may be emphasised in nut shell that school 
problems of the child are not something now. They 
already exist at home in child-parent relationship. 
There is only the change of situation. Here the teacher 
takes the place of the parents. But the irony lies in 
the fact that parents do not realise it and are not 
prepared to take responsibility to solve the same. 
4) Factors in Learning of School Adjustment: 
Individual differences in mental abilities, 
physical capacities, interest, motivation, attitudes. 
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etc play a very important role in school setting because 
they determine how and v/hat a child learns. Success in 
school and later life as well dcpondr> upon their proper 
utiliza tion. 
John Dewey (1937) emphasised adjustment of school 
v/ork according to individual abilities and capacities of 
the children. He comments, "an educationn] aim must be 
founded upon the intrinsic activities and needs of the 
given individual to be educated". 
The cognition of individual differences gave rive 
to 'child-centred approach' in education, flore courses 
are designed according to individual need of the 
children. 
5) Motivation and Learning: 
Motives and needs are mainly driving forces 
behind all human behaviour. The entire learning process 
has its basis in the dynamic interaction between needs 
and their satisfaction. 
A child's urge to be active and lo explore the 
world around him, for example, is an important factor in 
his learning. This need to explore often called 
curiosity, loads to +-ho acquisition of new skills, ne\/ 
information and new pttitude. Certain factors, like 
competition, de ;ire for mastery, desire foi approval 
help in the arousal of learning motivation and sustain 
the same. 
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6) Reward and Punishment in School Adjustment: 
Appropriate exercise of rev;ard and punishment not 
only helps in learning curricular material, but also 
helps the child learn to adjust himself in various 
school conditions. They aro also gronl. instruments of 
discipline and control for the school administration. 
7) Level of Aspiration and Level of Achievomonb in 
Loarnxng: 
The level of aspiration may bo realistic or 
unrealistic. It is realistic when we aspire for that 
which is achieveable with our endov/ed abilities, 
opportunotities we get and in the other present 
environmental conditions. But it should not be too lov/ 
to make us lethargic. At the same time if our level of 
aspiration is unrealistic or beyond the reach of our 
given abilities and other conditions it will result but 
in frustration. It is, therefore, donjrabe that wo set 
our goals that we can reach but only by putting forth 
our best performance. If the goal is sot in the future, 
it is important to intersparo various sub-goals along 
the way. 
In the light of the above discussion v/e can 
realize how serious is the school responsibility to help 
children set realistic goals and to plan for their 
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attainment. Interests and aspirations must not bo out of 
proportion to abilities. The goals set must bo feasible. 
A system of positive discipline in the school can help a 
nild make significant progress in reaching his goals. 
8) Competition Vs Cooperation in School: 
Competition and cooperation are the most 
important aspects of human lives. Competition and 
cooperation are two of the ways in which we interact 
with other human beings. The process of competition an d 
cooperation, in school, is continued one. In case of 
competition, pupils are constantly contending for the 
highest grade, for the awards and prizes, for the 
increased status, that are best o\;od on the most 
successful. This state of affairs develops certain 
undesirable feelings among different competitors 
depending on their type, such as, slow-learning becomes 
desperate and discouraged, average ones develop great 
strain and bright pupils become victims of superiority 
complex.etc. 
On the other hand in the process of cooperation 
certain good characterist ics are included, such as, 
cooperativeness, consideration of others, collective 
thinking, goal orientation and goal centredness rather 
than self-centredness (Cf. Fuller & Rahor, 1939). 
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9) Language and Learning; 
Language is the first means of communication and 
interaction with others. Better language acquisition and 
knowledge are conducive not only to good learning but to 
proper adjustment as well. The schools, therefore, 
should endeavour for good language command by their 
pupils. 
10) Teacher-Child Rolationship in Learning: 
A teacher, in school, is parent substitute which 
involves many responsibilities towards pupils who expect 
much from him; all sorts„ of help, guidance, knowledge 
etc. He therefore, need to bo a scholar, n psychologist, 
counsellor and guide all rolled in one. Ho must be free 
fom personal complex and problems. Ho must bo well 
adjusted socially, emotionally and in other spheres of 
life because only the well adjusted teacher can help his 
children to adjust. The maladjusted teacher will 
probably create new problems for the child or intensify 
already existing ones. The emotionally healthy teacher 
who has an appreciation of the psychological principles 
governing behaviour will regard each child as a unique 
individual whoso personal characteri n l-i cr. must be 
considered in relation to the total learning situation. 
Such a teacher will be able to help the shy child to 
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grow in confidence, tho enotionally starved child to 
know affection and recognition, or tlio agyroonlvo child 
to sublimate or overcome his feelings of hostility. 
11) Democratic Vs Authoritarian Teaching: 
The self- oriented authoritarian toachor by his 
characteristic behaviour and teaching method suppresses 
the spontaneity and creativity of the children and 
creates an atmosphere of emotional tension, inseverity 
and hostility. 
By contrast, the democratic teacher emphasizes 
the personal value of each student as part of the total 
social group and assumes the role of resourceful leader 
who is ready to help his students in any v/ay he can. lie 
encourages each pupil to participate in the group, which 
develops spontaneity and creativity, rather than 
discourage among pupils. His methods of discipline 
involve essentially the positive approach. The 
democratic toachor does not feel that his prestige is 
threatened if he cannot answer a question. He recognizes 
that students will make mistakes and that they \7ill 
profit from them. He is careful never to redicule a slow 
learner, recognizing that each of his pupils is an 
individual and adjusts materials and methods to meet the 
problems created by individual
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2. Achieveiaent Motivation: 
Since the above term and its concepts is basically 
based on motivation, therefore, first of all, we have to 
define the tern "Motivation". It is an old concept but has 
become very fashionable in psychology and social sciences 
in recent years. The terra "Motivation" is derived from 
Latin word "Movere" which means to move. In the literal 
sense, it is a process which arouses the energy or drive 
in the individual to proceed in an activity. The activity 
aroused, fulfils until it has not fulfilled the need, the 
drive is not reduced. 
The first modern approach to the problem of why of 
human behavior was made by K.S. Lashley (1938). He 
indicated that motivated behaviour does not consist simply 
of chains of stinulus-response sequences. Conditions 
within the '0' change his responses to a particular 
stimulus at a particular moment. That is why the same 
person may show differnt types of responses to the same 
stimulus on different occasions. Motivation also varies 
from person to person. Freud, Young, V-Joodworth, McDougoll, 
all are opinion that every action has an underlying cause 
behind it. Every learning is goal-oriented. "Motivation is 
the super highway to learning". 
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McDougoll (1926) and Freud (1904) both treated 
motivation in terms of energy, a conception which has 
persisted in the psychology of motivation down to the 
present time. Freud (1904) stated state that this energy 
is derived from a general reservoir of sexual motivation 
the libido which is further supplied to all other 
behaviour. McDougoll (1926) said that all motives are 
purposive and directed towards a goal. "He led the 
foudation stone to the idea of motivation energy the 
varieties of its expression and the physiological 
mechanisms through which it operates" (Kirabel and Germazy 
1980). According to Atkinson (1957) the term "Motivation" 
refers to the arousal of the tendency to act to produce 
one or more effect. Murray (1938) considered motivation as 
the general name for the fact that an organism's act is 
partly determined by its own nature and internal 
structure. 
According to Guilford (1960) all the internal 
condition that stir up activity and sustain activity come 
under motivation. Internal stimulation for motivation is 
essential while external stimulus may be of secondary 
importance. 
Maslow (1970) held that motivated behaviour is 
need-related. He also talked about hierarchy of motives. 
Young (1936) tried to define motive in a wider sense. He 
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believed that "motivation is the process of arousing the 
action, sustaining the activity in progress and regulating 
to the pattern of activity". According to Morgan and King 
(1975) -
"Motivation refers to states within a person or 
animal that drive behaviour towards some goal". 
Thus in the process of motivation the following 
stages are involved: 
(i) a state that drives behaviour or a drive. 
(ii) arousal of behaviour by this physiological state. 
(iii) direction of the behaviour towards a specific or 
selective goal. 
This definition more or less deals with all 
aspects of motivational process. 
The formulation of achievement motive construct 
derives primarily from the work and theory of Murray 
(1938). Achievement motivation has been reported to as the 
need for achievement (and abbreviated as n-Ach). Since the 
beginning of its systematic study (McClelland Clark, Roby 
and Atkinson 1949). Every one has a need for achievement 
(or competence) in some area or other, but this need is 
stronger and deeper in sone people than it is in others. 
Achievement motivation is defined by McClelland 
et. al. (1953) as an internalized tendency to strive for 
standard of excellence. It attempts to account for the 
determinants of the directions, magnitude and persistence 
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of behaviour. It applies only when an individual knows 
that his performance will be evaluated (either by himself 
or others) in terms of some standard of excellence and 
consequences of his action will be either a favourable 
evaluation (success) or unfavourable evaluation (failure). 
Such performance is generally called achievement. When 
achievement motivation is aroused, it is expressed in 
driving energy, directed towards attaining excellence, 
getting ahead, doing things better, faster, more 
efficiently and finding solutions to difficult problems 
which require ingenuity and persistence. Individuals high 
in achievement motivation are more likely to approach 
achievement related activities than those low in 
motivational disposition because they tend to ascribe the 
failure due to lack of efforts and less likely to 
attribute failure to a deficiency in ability. 
McClelland (1976) stated achievement Motivation 
as -
"The desire to do well , not so much for the sake 
of social recognition or prestige but to attain an 
inner feeling of personal accomplishment". 
Achievement Motivation may be defined as 
dissatisfaction with present condition and an urge to 
improve upon the same condition of life (Mehta 1962). 
According to Heckhausen (1967) achievement motivation is 
"the striving to increase, or keep as high as possible 
one's own capability in all activities in which a 
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standard of excellence is thought to apply and where the 
execution of such activities can, therefore, either 
succeed or fail". 
Similarly, Atkinson (1964) defined achievement 
motive as a disposition to strive for success and/or the 
capacity to experience pleasure contingent upon success. 
The achievement motive has been most extensively studied 
by DavidMcClelland and his associates. The method of 
investigating achievmenet motivation is an extension of 
Murray's TAT approach. Typically, subjects are presented 
with four TAT cards flashed on a screen and are then asked 
to write a five minute story guided by several questions. 
The picture are either selected or specially constructed 
to suggest achievement themes. Afterwards, the stories are 
scored for achievement content. 
Achievement was defined by McClelland as 
performing in terms of a standard of excellent or simply, 
as a desire to be successful. In scoring for achievement 
motivation each story is read and a general decision made 
about the presence or absence of achievement imagery. If 
achievneent imagery is present, the scorer than makes 
judgements about the occurance of specific components of 
achievnent, such as the expression of a desire for 
achievement (for instance, "He wants to be a doctor)" the 
description of activity instrumental for success("He vrili try 
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his best") or the anticipation of reaching his goal ("He 
is thinking of the day when he'll be famous"). These are 
other components are given scores and then added up to 
provide a numerical index of the strength of the 
achievement motive in a given individual. The measure is 
somewhat complex but, with sufficient practice, two 
undergraduates can reach satisfactory agreement on the 
scoring. 
To see the achievement motivation facilitate 
learning and performance, actually, quite, a few studies 
have demonstrated that individuals with a low achievement 
motive. It should not be concluded, however, that 
individuals with high achievement motivation will 
automatically do better on any all tasks. They may not 
excel on boring and routine tasks where there is no 
challenge. It is necessary that their sense of achievement 
be engaged. This need is shown quite clearly in a study by 
Elizabeth G. French. 
The results of French's experiment show that under 
the relaxed conditions there was no appreciable difference 
between the high and low achievement subjects, the high 
achievers did get involved and performed better. Perhaps 
the most interesting finding turned up under the extrinsic 
rev;ard condition. The low achievement subjects did respond 
a bit to the lure of an hour's free time but the high 
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achievers did not. Other studies support this finding; 
high achievers are not easily motivated by extrinsic 
prizes and so forth. They do best when they get some 
achievement satisfaction from doing a task well in 
relation to some standard of excellence. 
What are these high-achieving people like in other 
v;ays? They tend to have self-confidence, to like 
individual responsibility, and to prefer concrete 
knov7l edge of the results of their work. They get good 
grades. They are active in college and community 
activities, choose experts rather than friends as working 
partners, and are resistant to outside social pressure. 
They enjoy taking moderate risks in situations that depend 
on their own ability, but not when it comes to pure chance 
situations such as horserace bettings. 
Achievement Hotivation or need achievement has two 
types: Intrinsic achievement motivation and Extrinsic 
achievement motivation or (need achievement). I-n Ach 
oriented persons are characterized by preferences for 
activity that are relatively complex, challenging and 
entertaining, whereas E-n Ach orientation are 
characterized by preference for activities that are 
relatively simple, predictable and easily completed. 
Intrinsic need achievement represents concern over 
standard of excellence or doing something well for its own 
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sake i.e. to attain an inner feeling of personal 
accomplishment without regard to other benefits. On the 
other hand, Extrinsic need achievements represent concern 
over success in competition with others involving social 
coTipstition and social recognition (Jerath 1981). 
Extrinsic motives are so called because they 
arise from a source outside the individual. \Je are said 
to be motivated, extrensically when we do something, 
because someone else v;ants us to do it, v;hen someone 
somehow will reward us for doin^ it, or when we simply 
want to please or impress someone else. The exanple of E-ii 
Ach is the practice of working for grades^ and we are 
motivated intrinsically when we do something because v;e 
want to do it. VJe enjoy the activity as an end in itself 
or we are sufficiently interested in doing it so that 
external inducements are unnecessary. An example of an 
intrinsically motivated students is one who reads novels 
sinply because he likos to read novels because he readily 
perceives that it is somehow to his advantage to do so 
(Kelesnick, 1923). 
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3. Frustration: 
VJhen progress towards a motivated goal is blocked 
by an unsurrauntable barrier before the goal is achieved 
and the unresolved underlying tension results in 
frustration. 
The terra frustration has been defined in various 
ways. According to Freud (1920) "Frustration occured 
v;henever pleasure seeking or pain avoiding behaviour was 
blocked". Generally speaking, the definition of 
frustration can be classified into two categories i.e. 
(i) frustration as a state of an organism and (ii) 
frustration as a hypothetical construct. 
Most of them agree in emphasizing the role of 
interference in goal response in producing frustration, 
tiaslow (1941) for example, defined it as "not getting what 
one desires, or interference with a v;ish, or with a 
gratification". According to Barker (1941) "by a 
frustrating situation will be meant any situation in vmich 
an obstacle, physical, social or conceptual. personal or 
environmental prevents the satisfaction of a desire". 
Similarly Lewin (1941) pointed out "Frustration refers in 
a vague \7ay to a multitude of different settings rather 
than to one conceptually definable type of situation". 
Davitz (1942) defined frustration as "the blocking of 
drive evoked behaviour". According to Sear (1946) 
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"Frustration refers to that condition which exists v/aen 
goal response suffers interference". Angelino (1951), says 
"the interference with goal directed behaviour or i;iore 
simply, blocking or preventing a person from achieving the 
things he desires'.' Maier (1949) also defines frustration 
as "a Chang in the condition of the organism and though it 
as different set of behaviour mechanism is put into 
operation". According to Morgan. King and Robison (1951), 
the' term frustration refers "to the blocking of behaviour 
this is directed towards a goal" (also Cf. Murphy, 1964; 
Coleman, 1964; Kretch and Crutchfield, 1965). 
On the other hand, Amsel (1962) defines 
frustration as "a conceptualization of a hypothetical, 
implicit reaction elicited by non-reward after a number of 
prior rev/ards." Brown and Fark.er (1951) outlined an 
approach in which frustration V7as treated as a 
hypothetical construct. Thus it is seen that most of the 
psychol03ists have laid emphasis upon the interference in 
the goal directed activity of the person. The topological 
psychologists (^ Virker. , Denbo and Lewin, 1941) define 
frustration" as a state of enotional tension resulting 
from the opposition of forces acting upon the person". VJe 
can say frustration occurs only when the organism meets 
hindrances v;hich are difficult or impossible to overcome. 
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Rosenzvjeig (1934) has given his "Frustration 
Theory" in v^hich he explains "Frustration occurs v^henever 
the organism meets a more or less unsurmountable obstacles 
in its route to the satisfaction or any vital need." He 
considered frustration from point of view of three levels 
of vital defences -
(i) Cellular or immunological level 
(ii) autonomic or emergency level 
(iii) Cortical or ego-defence level 
Dollard et al. (1944) defined Frustration in his 
Frustration Aggression hypothesis as "an interference with 
the occurance of an instigated goal response at its proper 
time in the behaviour sequence". Aggression is not a 
necessary response to frustration, as has often been 
supposed, whether or not it occurs depends upon many 
variables including the strength of the frustration 
whether or not the frustration is experienced as arbitrary 
and the potential rewards for aggression. Frustration 
produced aggression may be displaced fron the original 
instigator to other objects or people. 
Barker,' Dembo and Lewin (1941) have shown 
regression as an outcome of frustration. Regression may 
involve a return to well defined earlier learned behaviour 
pattern or it can be reflected in a general apathy, 
inefficiency, and lack of organization. It can be 
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reflected in a return to very early form of behaviour 
and/or attachinent. Temporary mild resression can also be 
constructive. It may allow temporary security and hence 
increase the individual's ability to cope with situation 
demands. 
Behaviour may become risid, sterotyped fixated and 
repetitive under severe frustration. However frustration 
is not the only factor which produces behavioural 
rigidity. Any strong motivation can have the sane effect. 
The extinction of fixated behaviour may be all but 
impossible. 
Ilany socially relevant behaviour (dependency, 
achievement, aggression, etc) are influenced by 
frustration. Generally, as frustration for the behaviour 
increases so does the persistence of the behaviour. This 
is true up to a point. When the frustration become two 
strong the behaviour decreases. 
Frustration of Motive: 
aotivated behaviour is fjoal-di rected behaviour. 
The behaviour ceases when the goal is achieved; the motive 
allayed. Sometimes the achievement of the coal is delayed. 
This increases the tension. The tension is reduced, 
however, when the co^l is realised. But often tna G^al may 
not be achieved. This is called frustration of motive. 
Frustration . is thus a state prolonged by the failure to 
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achieve the satisfaction of a motive. It is a rection to 
the blocking of goal-directed behaviour. 
There are different causes of frustration of a 
motive. Ue mention belov; some general situations in vjhich 
a motive is frustrated. 
1. An obstruction in the environment of a person may-
prevent him to achieve his motive. A child's need for play 
is frustrated if his toys are locked in the almirah while 
he is playing with them, or they are visible through the 
glass panes but he cannot get them. The locked door of the 
almirah becomes an obstacle. It obstructs the achievement 
of his play motive. The motive is frustrated. If a person 
is starved for want of food in his environment, the hunger 
need is obstructed by the circumstances in which he is 
placed. The need is frustrated. Prisoners of war 
experience frustration of several of their primary and 
derived needs, like hunger, sex activity, status, 
friendliness etc. The condition of imprisonment in which 
chey find themselves prevents them from achieving the 
goals towards which these motives are directed. 
2. A motive is also frustrated if the goal towards 
which it is directed is not attainable by the person. The 
goal is beyond his capacity to reach it. The obstacle to 
the satisfaction of the motive is not in the environment; 
he lacks the power co attain it. A student of poor 
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academic ability is frustrated if his ambition is to score 
high marks in the examination. Every student aspire to 
achieve success in high school work. He develops an 
academic achievement motive. But as we have noted earlier, 
a person's achievement is limited by his ability to 
achieve. If a person aspires to achieve a degree of 
success which is not possible for him to achieve, his 
achievement motive is frustrated. There may be frustration 
of the sex motive if a poor man desires to marry rich 
girl. The goal that he has set for himself is unattainable 
for him. 
3. Conflict of motives also produces frustration of a 
motive. A conflict of motives arises when two or more 
motives are aroused at the same time, but both cannot be 
satisfied at the same moment. The conflict of motives may 
take different forms. 
(i) A person of high status may be approached for 
subscription to a charity fund. He may experience a 
conflict between his status motive and his desire to 
increase his bank balance. If he makes handsome 
contribution to the fund, his desire to hoard money will 
be frustrated. If he refuses to contribute, he will lose 
his prestige, his status motive will be frustrated. 
Such conflict of motive may be resolved by 
allowing one motive to achieve its goals at one time; the 
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goal of the other motive is achieved at a later time. The 
person of high status may pay to the charity fund and then 
cut down some other expenses to save for the bank 
deposit. 
(ii) A conflict of motives also arises v^ hen a person has 
to choose one of two courses of action. Both of which are 
equally undesirable. A child is inclined by the play 
motive to avoid going to school. He is inclined by the 
affiliation motive to avoid his parent's ^displeasure. His 
choice is influenced by the strength of the two motives. 
The scrength of the motive determines for him what is less 
undesirable. If the need for parent's love is stronger, 
going CO school will be a lesser evil for him. If the need 
for play is stronger, parent's displeasure will be the 
lesser evil. If he finds that he can cut school without 
causing his parents displeasure because it does not bring 
him any loss, in future the temptation to play in school 
time produce no conflict in him. 
Such conflicts may also be resolved by "getting 
out of the field". The child may choose to go to school 
but instead of attending to the real situation of the 
classroom, he may take to day dreaming. He slips into an 
unreal world where he is free to play whatever game and in 
whosoever's company he desires. 
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The resolution of a conflict, therefore, requires 
tolerance for the frustration of a motive. The more one is 
able to stand the frustration of a motive, the greater is 
his capacity to resolve his conflicts. The ability to 
stand frustration has been called frustration tolerance. 
All persons do not have the same power to tolerate 
frustration. 
C H A P T E R -II 
REVIEW OF STUDIES 
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CHAPTER -II 
RF.VIEW OF STODIRS 
In the present chrt(jtor wo would rriticnjly 
examine certai n .inportnnt stiidioFi don] .i ny vn th P^ chool. 
adjustment among truants and non- truants 
Sheila Mitchell & nichai] Shepherd's (1067^ study 
'''The child \vho dislikes going to school", deals with the 
enquiry into the behaviour of a random sample of over 
60 00 children aged between S-1 5 years, attending .local 
authority schools in Rackinghamsh ire in which the 
information was obtained about each child's reaction to 
school . This indicated that dislike o-F school was 
associated with poor attainment at school and signs of 
anxiety at home. Boys who disliked school wer<; aD.so 
found to be significantly more ]ikely to have a problem 
of behaviour reported by their toncherr. and were more 
uncooperative in class but this was not true of the 
girls. Reaction to school affected attendance among 
children of secondary school age, but not among those 
under 11 years. 
Jain,S. (1969) in his research entitled "Truancy 
at Pre- University Level" investigated the incidence and 
cause of truancy among students at pre- university stage 
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in Uttar Pradesh. A sample nf 413 institutions having a 
total strength of 93,248 st-ndents of Tntermediate 
classes was selected from al] seven education regions of 
Uttar Pradesh. 
For identifying the real cnu'^en of truancy the 
study covered 20 0 non-truants, 3 60 truants and 3 60 
parents of truants. The data was analysed by using 't' 
test of significance between the means and percentage 
and rank difference correlation. Guilford's comosite 
standard method was used for computing scale values for 
the different causes of truancy included in the 
inventory. 
The findings of the study wore as follows: 
a)There was a positive correlation between the size of 
the class and the incidence of the truancy i.e. 
overcrowding in classroom encouraged truancy in urban 
area. Overcrowding in classrooms in r\ira] area had no 
relationship with truancy. 
b) The incidence of truancy v/a s significantly higher in 
private managed institutions than in government 
insti tut i ons. 
c) The truant boys absent themselves more often because 
of social factors. 
d) The most frequently cited causes of truancy were 
mental upset, ill health and domestic responsibility. 
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e) On the basis of computed scale values the potent 
causes of absenteeism typical of truants population were 
the inability to do home work, the availability of notes 
and keys, in the market to meet the requirement of the 
courses of study, the perception of the education as not 
important for succes in life, the shouldering of the 
responsibility of students union or other 
extra-curricular activities. 
Thabore (1972) conducted an investigation 
"Psychological study of some factors associated with 
truancy" in certain schools of Ahmedabad. In order to 
understand the manifold aspects of the problem a 
comparinon was mado bol.wnon n group oT t t-iiaiil s with a 
group of non-truants. Two matched group design was used. 
The groups were matched on some variables like sex, age, 
intelligence and economic conditions. Each group 
consisted of 2 00 children. Subjects of both the groups 
were selected on the basis of rating by teachers and 
monitors and the school records. Data collected related 
to interest, intelligence, birth order, the use of 
leisure time, personality adjustment, total number of 
siblings, s.ibli.ng relationships, parental education 
and occupation, parental attitude, the nature of 
psychological and physical conditions at home, attitude 
towards school and par I i r i pn L i on in r.rhool no I i v i I: i or.. 
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The interview techique was used for the collection of 
data. In addition, misbehaviour manifestation checklist 
was also used. The chi-square test and the 't' test 
were used for data analysis. 
Thabore found that thorn wns a significant 
relationship between the incidence of truancy and the 
parent's attitude towards chil dren. He also found that 
truants had inferior school adjustment and family adjust-
ment than non-trnants.' 
Harjeet Kaur (19 79) also studied truancy but 
among girls. With the help of stratified random sampling 
technique 400 females consisting of 120 truants and 280 
non-truants were drawn from private university colleges 
of Delhi city. 
The main conclusions of the study were: 
(1) that truants showed non-serious attitude towards 
examination and used labour saving devices. 
(2) that truants had poor educational background and 
poor school performance. 
(3) that truant had a higher failure rate. 
(4) that the hobbies of truants were different from 
hobbies of non-truants. They were more interested 
in seeing films, going on tours, listening to the 
radio, reading novels and cracking cheep jobs, 
trying to satisfy their sociogenic needs with the 
help of these hobbies. 
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Badami & Badami (197 2) worked on the 
"Interpersonal relationship of truants and non-truants. 
The sample of this investigation was 58 truants and 6 6 
non-truants were selected from grades 5th, 6th and 7th 
at Ahmedabad. They used sociometry, social adjustment 
inventory developed by senior authors. The data was 
treated by chi-square.The resutls revealed that medium 
social-metric score for non-t: ruants was significantly 
higher than the truants group A significantly larger 
number of truants expressed completely or partially 
mutual choices than the truants on each criterion. 
Significantly more scores and normals wore found among 
truants. Comparitively the non--truants were superior in 
their level of social adjustment than the truants. The 
social circle of the truants was comparatively narrower 
than non-truants. 
Arvinder Singh (1978) worked on "Personality of 
truants". He took a sample of 10 0 male students in 
which 50 students were truants and 50 were non-truants. 
The subjects were drawn from 9 th and 10 th class^'Sof 
different schools situated at Chandigarh. The truants 
were tho'^ 'O who had remained absent from the school for 
more than three consecutive days in the past two months 
without permission and without a sati'ifactory 
non-
explanation. The second group consisted of 50/truants. 
These students wore well matched on ago, education and 
family size. 
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The subjects were administered PEN Inventory 
(Eysenck/ 1968), value orientation, manifest aggression 
and social maladjustment of Jesness inventory (Jesness, 
1972) and Sinha's manifest anxiety scale (Sinha, 1968). 
All the subjects were first inteirviewed briefly and then 
administered the tests. 
Comparison of truants and non-truants revealed 
significant differences between the two groups. The 
truants proved to be significantly more extravert and 
more. neurotic, obtained high scores on social 
maladjustment, value orientation and manifest 
aggression scale of Jesness Inventory. They also scored 
higher on Sinha's manifest anxiety scale, as compared to 
the non-truants. There was a higher incidence of truancy 
among the siblings of truants and there were 
significantly differences in the ordinal position of the 
two groups. The non-truants were predominantly the 
oldest children while the truants were the middle 
youngest. 
Jain (1979) studied "Truancy among High School 
and Intermediate Colleges of Farrukhabad city". In this 
empirical study, survey interview/ method, sampling 
method, questionnaire method supplemented v/ith 
obser'^/ation method and non-questionnaire intervio'./ 
method have been used. 
Three colleges in the city are located on the main 
road. Intermediate colleges for girls are also on the sar.e 
road. Movie houses, restaurants, railway station and 
Thandi Sarak are also very adjacent to these colleges. 
The nain findings are 
1. Unfavourable timings of the colleges also help in 
making truants. 
2. Home-school distance is also responsible for 
incidence of truancy. 
3. Family organization has its own importance in 
relation to truancy. 
4. The living of conditions, birth order; 31% of the 
truants were first born children, have much more to 
do v;ith truancy. 
5. Lack of education in parents is also significant 
from the point of view of truancy. 
6. Lack of proper supervision and unawareness of 
parents of their words play an important role in 
making of truants. 
7. Fondness for seeing films is an important factor in 
the causation of truancy. 
3. Economic conditions and truancy go hard and glove. 
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The largest number of truants were produced by 
the family which had only one earning member. The 
greater the number of earning members in the family the 
fewer is the number of truants. 
Reddy (1979) conducted a study on "Problems of co 
ncern for many of the school going adolescents". In his 
study, he distributed 54 0 students equally between the 
three classes (eighth, ninth and tenth) in the three 
localities (urban, semi-urban and rural) and the two 
sexes (male and female) as subjects for the study. The 
sample was selected from secondary schools in Chittor 
district of Andhra Pradesh by a multistage stratified 
random procedure. The age of the sample ranged between 
13 and 16 years. The proportion of the sample to the 
populations was approximately 1:50. 
S.V. Problem check-list, developed by the author 
for assessing the level of adjustmoni: of adolescents, 
was used in the study. It contains 256 problems 
representing 10 areas of adjustment. The test-retest 
reliability of the chock-1 ist was 0.90 (N • 147). With a 
time intervals of one week botv/oen the two 
administrations. 
The scoring procedure for the Instrument V7as in 
accordan ce v/ith the most well-known 'Mooney Problem 
Checklit' (Mooney 1951) and other similar problem check 
lists. 
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The score of an individual in a given area on 
this instrument is the number of problems checked by the 
individual in that area. A high score, therefore, 
implies less adjustment. The instrnmont wan made 
anonymous to ensecure free and frank response from 
subjects. It was admi nistered to the sample in small 
groups of 15 to 2 0 at a time in their respective 
classrooms. 
The results of this study show that, the average 
number of problems related to academic adjustment and 
study habits marked by the Ss was as high as 14.76. The 
area of future, educational, vocational, and personal 
adjustment occupied the next two places with a mean 
score of 6.59. 
The percentage of Ss checking each of the 25 6 
problems was calculated to see the specific problems of 
concern to many of the students. 
It could be seen that out of the 23 problems 
marked at least by 40% of the subjects, 12 are related 
to their education and 5 are in the area of future; 
oducational, vocational. Most of these problems can be 
tackled by the teacher il they arc given a little 
training in the fundamentals of techniques of guidance, 
especially educational g\iidance. 
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Krishna & Kumar (1981) worked on the "Adjustment 
problem among truants". The purpose of the present study 
is to compare truants and non-truants in respect of 
home, health, social, emotional and overall dimensions 
of adjustment. It was hypothesized that truants would 
tend to score significantly higher (showing poor 
adjustment) on adjustment dimensions than their 
non-truants. Samples of 7 2 truants and 150 non-truants 
v/ere selected from the 9th and 10th grades on the basis 
of class monitor's ratings. Both the samples were drawn 
from five local high schools located in the municipal 
area of Gaya, Bihar and were matched in respect of their 
educational level, mean chronological age as well as 
school background. The age range of both the groups was 
12 to 15 years. In order to avoid personal bias and 
1 
prejudice on the part of raters, the class monitor and 
two popul-^r teachcrs including the class teacher were 
requeted to rate those students who wore habitual 
truants. Only those students were included in the sample 
who were rated as truants unanimously by them similar 
procedure was followed in the identification of 
non-truants. In order to assess adjustment pattern of 
truants and non-truants, Hindi adaptation (Mohsin and 
Hussain, 1970) of Bell's (1935) adjustment inventory was 
used. The data v/a s treated by using 't' test. The 
results revealed that truants scored significantly high 
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(showing poor adjustment) on home, social, emtional and 
overall dimensions as compared to non-truants. The two 
grous did not differ statistically in respect of their 
mean scores on health dimension. Thus the findings 
indicate that truants faced comparatiely more 
adjustment problem related to home, social and emotional 
areas as well as adjustment taken as a whole. The 
findings are more or less in the hypothesized direction. 
Johri & Nauaich's (1983) research "A 
psychological study of truancy in urban population" 
drew its sample from the schools of Gwalior city into 2 
groups of 50 truants and 50 non-truants. The age range 
was 13 to 15 years. The control group of 50 students was 
matched with the experimental group regarding age, 
education, social, economic status etc. 
The data was collected by using an identification 
method devised by the investigators as well as the 
"Study Habits and Attitude Test" constructed and 
standardized by Mathur. The latter test measures the 
study habits and attitudes of students and is suitable 
for use with both sizes. The questionnaire was adminis-
tered on groups of ton subjects each and it was onsurod 
that the answer sheets wore properly filled. 
To tost statistically whether t runnts and non-
truants differ on different guidance areas and different 
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cateyories, the raw scores were converted into t scores 
with the help of manual and the mean of each group was 
calculated. For analysis, the two groups were compared 
and significance of difference betweri the groups were 
obtained by using the 't' test and Following results 
were obtained: 
a) that urban non-truants in comparison to truants 
have favourable attitude towards their studies. 
b) that their study habits are regular and proper. 
c) that they need loss guidance in different areas. 
d) that no -truants were found to fall in 'good' 
category but non-truants have fallen in 'good' 
and 'satisfactory' catcgorlos and truants have 
fallen in 'satifactory' and 'poor' categ ories. 
Another investigation on truancy by Clark & Gloria 
(1984) studied "Factors associated w.i th high school 
truancy in the Detroit Public School". This study 
sought to gather imperical data t.o determine factors 
associated with students who have been identified as 
truants. Also under investigation was the problem of v/hy 
some students come to school on a regular or irregular 
basis, attend some classes and are absent from others. 
The sample of this study comprised of twenty percent of 
the 2 98 students from three high schools in Detroit who 
were truants in the 9th and 10th grades during 1982-83 
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school year. To draw the sample stratified random 
sampling method was used. 
To collect data relevant to the focus* of this 
study, two instruments wore administered. A students' 
survey instrument was used to identify certain 
demographic data and detemine . the students perceptions 
of curriculum, staff attitudes, families educational 
expectation, school climate and personal problems. The 
seconde instrument was the "Tennessee Self Control 
Scale" which meaured students' perceptions of their self 
conflicts. 
The findings revealed that students who have been 
identified as truants come to school on a regular basis, 
attend some classes and skip others, are not students 
who are completely alienated and turned off by the 
school and curriculum. These students, however, often 
find that the classroom is the p l a c e where they 
experience academic frustration. The truant student's 
perceptions of staff attitudes woro posiL-ive. Truant 
students unanimously agreed that their parents value 
education. Peer influence and personal problems \/ere not 
identified as significant factor i^ t-.he truancy of 
students in this study. However, truant students were 
characterized as having little confidence in themselves, 
and ofton dubious about their solf-v7orlh. The Lruant 
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students perceived that their schools wore not running 
smoothly. Truancy was found to bo dotrimonta] to 
maintaining a positive school climate. 
Reide (1984) worked on the problem "The Behaviour 
of persistent school Absentees" and investigated the 
relationship between persistent school absenteeism and 
pupil's behaviour. He has chosen the three sam.ples. The 
persistent school absentees VNrore selected by senior 
staff in the schools and the education v/olfare officers 
and were known to have missed school for a minimum of 
65% or more of school time in the year preceding the 
study. The vast majority, however, had been categorised 
as being persistent absentees for about two or three 
years with some 25% of them having had serious 
attendance probslems in their primary schools-
The control Group I pupils came from the same 
forms as the persistant absentees and v>?ere matched for 
age and sex. The Control Group II pupils originated in 
the highest forms in the schoo] and like. The Control 
Group I pupils, were matched by age and sex to the 
nearest month with the absentees. All the pupils in the 
three groups come from the third, fourth and fifth years 
in the school in order to maintain a manageable sample 
given the nature of the problem. The 'three groups were 
chosen in order to maximise the possiblr difference. As 
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absentees and good attendors soloct thomsolvos, a 
randomised design was not possible. 
The research was sub-divided and undertaken in 
stages. In stage one, the persistent absentees and good 
attenders were selected and matched. The second part of 
the enquiry investigated and compared the social and 
educational backgrounds of pupils using a social 
anthropological approach. In the third stage, the Rutter 
(1967) Children's Behaviour hi onnn i rr> v/nn nsod for 
analysing pupils behaviour. For tho pnrposos of this 
study, scale B was used. This v;as completed by the form 
teachers of each of the 7 7 pupils in tho three group 
under instructions given by the researchor over a three 
week period towards the end of the investigation. 
The questionnaire was designed for use with 7 to 
13 years old children, it has been used successfully 
with older pupils, notably on samples of maladjusted 
subjects. 
In order to interpret the data, analysis of 
variance and 't' tests v;ore used to ascertain whether 
the i^ f^ Ported behaviour of the persistent absentees was 
worse than the two control groups. Two way analysis of« 
variance scores by group and sex were also used when 
investigatory tho intra and inter group difference. The 
data was analysed mechanically using SPSS vision 8. 
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The results of this study show that the mean for 
the control group 2 pupils was slightly higher than for 
those in control group I. Presumably this is partially 
explained by the composition of the control group of 
sample as academic pupils are known to suffer from 
greater levels of anxiety than the normal population. 
Nevertheless too much should not be made of this point 
as the mean for all the throe groups was very low. 
Green & Joe Louis, (1985) also conducted a study 
on "In-School Truancy and Implications for positive 
attendance procedures and instructions". The purpose of 
this study was to identify factors that are associated 
with in schools truancy, selected class attendance 
problem in the Deteroit Pub]ic Schools and to identify 
possible solutions. Three hundred fifty five (355) 
randomly selected ninth through twelfth grade (9-12) 
students from two so]ccted dotoroit high schools 
participated in the study. 
Two instruments v/ere usod in this study: one for 
students and ono for tonchorn. Oupnlioni in innlrumonts 
were categorized to match the research questions. 
Research questions were analysod using the 't' test and 
multiple classification analysis, with a significant 
level of less than .05 for students and a 51% majority 
for teachers. 
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Sex, ethnicity, grade level and age were not 
directly associated with in-school truancy. There was no 
statistically significant difference in truant's and 
non-truant's perception of the currnnt curriculum, 
teacher expectation, personal problem, drug involvement, 
lack of successful oxporionco .in ncliool life, 
effectiveness of current procedures of family's 
attitude. 
There v/as a statistically significant difference 
in truants' and non-truants' perception of teachers' 
attitude, school climate and peer influence. 
Teachers believed that improved curriculum and 
communication with the home would improve student 
attendance. 
Another investigation on truancy by Khan et al. 
(1986) studied "Anxiety and personality adjustment among 
truants and non-truants". The investigation aimed at 
comparing the level of anxiety and adjustment patterns 
among truants and non-truants. The s a m p l e consisted of 
50 truants and 50 non-truants of 9th and 10th grade 
randomly selected from Lhroo l o c a l H igh S c h o o l s of 
Aligarh city. Roth the sampler, \jcro r.olocted on the 
basis of c l a s s taonitor's and Loachor's r n l ' i n g r . . The ago 
range of both the groups v;as 12 to 15 years. Tn order to 
avoid personal bias on ^ho p a r t of rntors, the c l a s s 
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monitor and three popular teachers including the class 
teacher were requested to rate those student who v/ere 
habitual truants and non-truants. They v/ere matched in 
terms of ago and socio-economic status. Anxiety was 
measured with the help of Sinha and Krishna's (1971) Rev-
ised Comprehensive Test of Anxiety (CTA) and 
Personality Adjustment was assessed by Mohsin-Shamshad 
(Mohsin & Hussain, 1970), Hindi Adaptation of Bell's 
Adjustment Inventory (MS-BAI). The data were treated by 
using 't' test. The results clearly revealed that 
truants were more anxious than their non-truants 
counterparts. Further, it was found that truants shov;ed 
poor adjustment with regard to home, health, social and 
emotional dimensions. Thus the findings indicate that 
truants were more anxious and face comparatively more 
adjustment problems related to home, social, health and 
emotional areas as well as adjustment taken as a whole. 
Alam et al. (1987) also studied the problem of 
truancy "A study of anxiety, risk taking and personality 
adjustment among truants and non-truants". They were 
taken 100 students in which 50 truants and 50 
non-truants. The age range of the both groups was 13 to 
16 years. They were also matched in respect of their 
parent's income and education.Sinha's (1^68) W-A Self-
Analysis Form was used to measure manifest anxiety among 
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truants and non-truants. This scale measures overall 
manifest anxiety as well as anxiety in four different 
areas, namely/ Psychological, Social, Economic and 
Physical. Risk-taking behaviour v/ap measured by Kogan 
and Wallach's (1964) Choice Dilemona Questionnaire 
(CDQ). In order to evaluate personality adjustment of 
truants and non-truants, Mohsin & Hussain's (1970) Hindi 
ac'-iptation of Bell's (193 5) Adjustment inventory 
(MS-BAI) was used. It measures subject's adjustment with 
regard to home, health, social, emotional and overall 
dimensions. Both test retest and internal consisting 
reliability of each dimension of adjustment wore 
sufficiently high. High scores on the inventory 
signified poor adjustment and low scores beter 
adjustment in different specific areas and also in 
respect of adjustment taken as a whole. The data were 
treated by using 't' test. The findings clearly revealed 
that truants scored significantly higher (showing poor 
adjustment) on home, social, emotionc?/ and overall 
dimensions of adjustment as comparod to their 
non-truants counterparts. Further, truants wore found to 
be more anxious than non-truants. Contrary to the 
hypotheses, the two groups did not differ significantly 
in respect of risk-taking behaviour and henllh dimension 
of adjustment. 
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Mubarak Ali, Sekar and Shariff (1990) also 
studied "Ad juslbment and Doviance among school 
children". In this investigation, they drew 231 
children from throe schools studying jn 8th, 9th and 
10th standards. The universe considorod for the study 
was a certified school (Group I) and a slum school 
(Group 2) both situated in Bangalore city and a Rural 
School (Group 3) situated 40 K.M. away from Bangalore 
city. The rationale being the selection of these three 
schools was to have representation from different i 
social strata. The Rutter's scale "A children bGhaviour 
questionnaire for completion by teachers" v/as used to 
screen the children for their deviance. The validity and 
utility of this scale in Indian context have been 
reported by Sekar et al. 
Pre-Adolescent Adjustment Scale was used to 
assess the level of adjustment of the children. The data 
was treated by the current study observed that the 
children studying in the slum • -^hoo] are poorly 
poor 
adjusted to their family, school,/groups, teachers and 
adjustment in general. The chlldron studying in 
certified school are having a high devjanco and also 
maladjusted to their teachers and school. The children 
studying in Rural School are having a poor adjustment to 
their family members, peers and adjustment in general. 
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Researches on truancy in relation to n-achievement 
and frustration may best be described by their 'paucity'. 
The present investigator in this connection visited 
American Library, NCERT Library and ICSSR Library at New 
Delhi and of course, A.M.U. Library at Aligarh but hardly 
could find very few investigations carried out in India 
and abroad on the above variables. He was conscious of 
this difficulty because at the time of selection of the 
problem the same difficulty was faced but at that time his 
efforts were confined to survey of literature available at 
A.M.U. only. He was hopeful to get the relevant literature 
in Delhi libraries. Moreover, his great concern with the 
wastage of human resources by way of truancy ultimately 
mostly leading to delinquency and school drop out 
dominated the will to conduct research and find out some 
useful relationships with certain psycho-social variables 
as an endeavor to contribute soniething in the direction of 
its understanding and control. However, the following 
available researches throw some light on the n-achievement 
and frustration aspects of truants and non-truants. 
Achievement Motivation: 
Barth Richard (1984) studied the problem "Reducing 
non-attendance in elementary schools". He contends that 
early non-attendance by children in elementary schools 
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contribute to poor achievement and added concerns and loss 
of respite for families. Non-attendance arises fron 
personal, familial, institutional and sociatial 
shortcornings. Intervension designed to promote attendance 
require attention to non-attendance determinants. Anxiety 
about school attendance and other fear require a school 
family plan for returning the child to school. The next 
day, contingency plan should be developed to Borstal 
parents sense of power and ensure that teacher don't 
inadvertently undo the plan by sending the child home. 
These students may be vulnerable to school stress and need 
support services on the school site supplying information 
to and increased direct contact with families of non-
attending children can be helpful intervention knowledge 
of natural helping network and daycare provides may reduce 
some disruptions. 
Another investigation on truancy by Clark and 
Gloria (1984) studied "Factors associated with high school 
truancy in the Detroit public school". This study sought 
to gather imperical data to determine factors associated 
with students who have been identified as truants. Also 
under investigation was the problem of why some students 
conie to school on a regular or irregular basis, attend 
some classes and are absent from others. The sample of 
this study comprised of twenty percent of the 298 students 
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from three high schools in Detroit who were truants in the 
9th and 10th grades during 1982-83, school year. To draw 
the sample stratified random sampling method was used. 
To collect data relevant to the focus of this 
study, two instruments were administered. A students' 
survey instrument was used to identify certain demographic 
data and determine the students perceptions of curriculum, 
staff attitudes, families educational expectation, school 
climate and personal problems. The second instrument was 
the "Tennessee Self Control Scale" which measured 
students' perceptions of their self conflicts. 
The findings revealed that students who have been 
identified as truants come to school on a regular basis, 
attend some classes and skip others, are not students who 
are completely alienated and turned off by the school and 
curriculum. These students, however, often find that the 
classroom is the place where they experience academic 
frustration. The truants student's perceptions of staff 
attitudes were positive. Truant students unanimously 
agreed that their parents value education. Peer influence 
and personal problems were not identified as significant 
factor in the truancy of students in this study. However, 
truant students were characterized as having little 
confidence in the^iselves, and often dubious about their 
self-worth. The truant students perceived that their 
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schools were not running smoothly . Truancy was found to 
be determental to maintaining a positive school 
climate. 
Sommer and Barbara (1985) investigated difference 
and similarities between 25 eighth grade truants and 25 
non-truants Who were matched for age, grade, gender and 
ethnicity in relation to dimensions of family variables, 
friendship -pattern and interest behaviour and attitude 
towards school and cognitive factors including academic 
ability and achievement. 
Results indicate that the major observed that 
differences were in school behaviour and attitude, 
academic ability and achievement. The most frequent 
reasons given for truancy were boredom and dislike for 
teachers. Truancy was associated with highly disruptive 
classroom behaviour. The salience of school variable 
suggests that truancy prevention and intervention stages 
should improve course content, teaching and school 
climate. The necessity of having a comparison group to 
distinguish characteristics of normal adolescent 
development from those associated vjith mal-adjustment is 
emphasized. 
Sommer, Barbara (1985) worked on "Truancy in early 
adolescence". He examines school absence in Junior High 
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Schools. Incidence of unexcused absence is estimated at 
about 77o in the U.S. for the adolescents aged 12-15 
years. The long-term consequences of truancy for males 
include greater marinality, less success in the workplace 
and an increased likelihood of delinquency and psycho-
pathology. Data for females are spare. Factors most 
clearly associated with truancy are low achievement in 
school, inadequate parenting, and conditions of 
deprivation. 
Asghar Ali (1987) studied "A comparative study of 
Achievement Motivation Performance and Creativity of 
Destitute and non-destitute Children of Ajmer Schools". In 
this investigation, the sample consists 100 destitute 
children and 100 non-destitute children. The sample 
covered only students of age group 14-18 pertaining to 
destitute and non-destitute children. Destitute are from 
3 Ashrams - Niroshrit Nari, Bal Avas, Bal Kalyan Kendra 
and Bal Sadan of Ajmer. Non-destitute children belong to 
three private Higher Secondary Schools of Ajmer. For 
Achievement notivation Dr. Prayag Mehta's test of 
Achievement Motivation were used. For measuring 
creativity, the Paul, Torrence (original) non verbal tests 
were used. For performance, the percentage of annual marks 
obtained by the students at various levels has been 
considered. 
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Means,S.Dsj Standard Error of means, 't' values and 
correlation matrix were coniputed for the study. Destitute 
children scored significantly lower in achievement 
motivation and creativity and showed significant 
differences in favour of better achievement. 
Verma (1990) worked on the topic "Cognitive 
ability, academic achievement and study habits of socially 
advantaged and disadvantaged students". He took 150 male 
adolescent students studying in 12th grade in different' 
senior secondary schools of Lakhimpur Kheri (U.P). To 
measure cognitive ability of the subjects. "Saraanya Mansik 
Yogita Pariksha" developed and standardized by Prof. M.C. 
Joshi was used. To obtain the measure of academic 
achievement of the subjects, the percentage of marks 
secured by them in Intermediate Examination was taken. For 
assessing the study habits of the students, Hindi version 
of "The Study Habit Inventory" standardized by Prof. B. 
Krishnan (1956) was used. The 't' value was used to find 
out that socially advantaged students were far superior in 
cognitive ability, academic achievement and study habits 
them socially disadvantaged students. 
Homchaiflhuri (1980) carried out a study entitled 
"An analytical study of correlates of academic performance 
of college students". The sample for the study was drawn 
from all the five colleges of Mizoram. In all 459 
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Pre-L'niversi ty second year students were selected, 't' 
ratio were computed and multi-regression analysis was 
carried out. He found that the higher achievers were 
significantly more anxious than lower achievers. 
Khanna (1980) explained a relationship between 
students socio-economic background and their academic 
achievement. The sample comprised lOOOstudents of classes 
VI, VII, VIII (among thirty schools of rural and urban 
areas). Information schedules for parents, teachers and 
students of classes VI, VII and VIII separately were 
developed and used for data collection. The academic 
achievement scores of half-yearly and annual examination 
of the students. The chi-square and contingency of 
correlation were used for analysing the data. The findings 
of the study were: 
i) socio-economic status was positively related with 
academic achievement. 
ii) the student's achievement was related with his 
socio-economic status irrespective of whether his 
home town was a village, a town or a city. The 
correlation was more consistent in urban than in 
rural areas. 
Agarwal (1975) worked, "A Psychological social 
study of academic under achievement at secondary school 
level in the state of Rajasthan. Data were collected 
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through verbal group test of general, mental ability, 
personality questionnaire, student's value scale, 
parents's value scale, socio-economic status index and 
Bhatnagar's attainment test. The sample consisted 1408 
classes XI class students selected through the stratified 
sampling technique. The 't' test was used for testing the 
hypothesis. 
(i) The under achievers were comparatively less 
emotionally mature, less class, less placed, less prove to 
getting into difficulties and less able to face reality 
and possessed less ego strength than the over-achievers. 
(ii) The rural over achiever in comparison to urban over 
achiever were relatively more outgoing, more warm-hearted, 
more easygoing, more participating, more trustful, more 
adaptive and more social. The urban under achievers as 
compared to rural under-achievers were relatively more 
tense, more driven, more over wrought, and more 
frustrated. 
(iii) The over achievers had stronger educational, social 
and humanistic values than under achiever, but on the 
remaining three values, materialistic, religious and 
personal, the two group were alike. 
(iv) Social-economic status of the parents of under-
achievers and over achievers was related to their 
achievement. 
74 
Verma and Upadhyay (1981) studied to effect of 
adjustnent and frustration on school achievement. He 
selected fifty male students of class XI were used as 
subjects for present study and administered Asthana's 
adjustment Inventory (1979), Frustration Test standardized 
by Chauhan and Tiwari (1972). Twenty five low and higher 
achievers each were compared for their adjustment, 
confict and frustration,'t' ratio depicted that higher 
adjustment was conducive to the better achievement, lower 
level of frustration proved to be favourable for better 
achi everaent. 
Laurie Mufson (1989) studied "Factors associated 
with under achievement in seventh-grade children". Twenty-
three seventh grade students were studied to identify 
emotional, social or cognitive variables that might 
contribute to the lower than predicted scholastic 
performance of under achievers. All students in this 
research received high score on the California Achievement 
Test (90-100). The student's who were designated as 
achievers attained all A's as final grades for the 
previous year, whereas those designated as under-achievers 
received grades in the B to C range. The two groups over 
achievers and under achievers were evaluated and compared 
through students, parents and teachers interview and 
questionnaires. The results of this study revealed that 
under achievers are less self-confidence, less socially 
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and emotionally mature, less able to face on one Concern 
at a tine, less accurate in their perceptions about 
themselves and their v7ork and less hard working. 
Frustration: 
Labh Singh and Harjeet Kaur (1977) depicted 
"Relation of Frustration towards the Incidence of 
Truancy". In this investigation, a sample of 100 female 
adolescent for the purpose of the study has been drawn 
from universe employing stratified and random probability 
technique, 50 truants and 50 non-truants has been drawn 
from different colleges. Sample for the study has been 
stratified on the basis of private and university 
institute of Delhi city. The 'Frustration Test' 
constructed by Chauhan and Tiwari (1972) has been used to 
measure the level of frustration. Frustration has a 
different set of behaviour mechanism. Its intense catheciticity 
and conativeness get expressed in various modes, such as 
aggression, fixation, regression and resignation. 
(i) the analysis of results denotes that truants try to 
adjust themselves with the atmosphere of class through 
regression. The truants have very less "self-control" and 
thus they become escapist. The most of truants indulge in 
excessive day-dreaming. 
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(ii) The truants feel difficulty in forming new habits, 
developing new interests or adoptation as required in the 
class. 
(iii) The truants are less active than non-truants. The 
most of the truants have no plans, no definite relations 
to future and limitation of all needs on the non-truants 
possess definite aims of life, approachable means to 
achieve goals. 
(iv) The truants are more aggressive than non-truants. 
The most of truants have feelings of unfairness and they 
are carrying grudges. Their behaviour is characterised by 
frequents querreling, impulses to take revenge and 
reactionary attitude to traditions and beliefs. 
The students who fail to adjust their personality 
according to class environment, they become frustrated and 
turned escapist. It is clear that frustration facilities 
the incidency of truancy. 
Harjeet Kaur (1979) worked on "A social and 
psychological study of truancy among female students". In 
this investigation, she selected 400 female students 
consisting 120 truants and 280 non-truants with the help 
of stratified random sampling technique from private 
colleges of Delhi city. Frustration test was used to 
collect data. The results indicated that truants are more 
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frustrated than non-truants and frustration and truancy 
were closely related. The truants had poor educational and 
poor school perfornance. 
Denunzio, Mabel Tereisa (1984) investigated on "An 
analysis of students' judgement of the factor relected to 
Truancy behaviour in selected secondary schools". The 
research question were: 
1. To what extend will frustration that students 
experience situations as compared to truancy-
behaviour? 
2. \'Jhat factor contribute most to truancy behaviour? 
3. How important to each other are these factors in 
determining truancy behaviour? Qeustionnaires were 
administered 636 student in grades eight through 
twelve in ten selected public school systens in New 
England, at least 304 of whom had been identified as 
truants by their school administrator. 
Responses were subjected to factor analysis, step 
wise multiple regression analysis, linear discriminant 
analysis, and repeated measures analysis of variance. 
Repeated measures analysis of variance was used to 
compare nean scores of truants and non-truants on four 
situational measures: 
School, Police, Peer and Home./'' 
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As a result of the analysis of variance four 
significant main effect emerged: 
Truancy, Sex, Frustration and Self-concept. 
Four significant interaction effects emerged: 
truancy by sex, frustration by sex, frustration by 
self-concept, frustration by truancy, by sex by 
self-concept. 
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The present investigation, "A study of truancy in 
relation to certain personality and social variables", is 
actually to be carried out by comparisons of scores of 
truants and non-truants with respect to personality 
variables, such as frustration, achievement motivation and 
adjustment as well as social variables namely, locality, 
income, educational level and professions of their 
parents. In order to achieve our objective the method 
adopted may be dealt under the follov';ing headings: 
1. Sample 
2. (a) Psychological test 
(b) Administration 
3. Hypotheses 
4. Statistical treatment of the data. 
1. Sample: 
Before we discuss the actual random selection of the 
subjects it seems necessary to mention that the sample of 
the investigation consisted of an experimental group of 
truants and control group of non-truants. These truants 
and non-truants were selected from tv70 different types of 
schools, i.e. Govt, managed and Privately managed schools 
located in both urban and rural areas.^hich will be 
Govt, -schools and Private schools, respectively. 
In connection with the selection of the subjects, 
especially truants the investigator relied upon two 
sources: (i) the reports of the class teachers, subject 
teachers and class monitors, (ii) personal perusal and 
examination of the attendance registers. 
The criterion to designate a student as truants 
was atleast 3 days' continuous absence from the class 
without permission of the teacher and/or approval of the 
parents for a just cause, [cf. Neumeyer (1955) Ocsar 
(1955), Tyerman (1955)]. 
The working sample of the present investigation 
consisted of 288 male students in v;hich 144 students were 
truants and 144 students were non-truants. They were 
selected from 7th to 10th classes studying in our chosen 
four Government and four Private schools located in urban 
and rural areas. Out of each 144 truants and non-truants, 
72 truants and non-truants each were randomly chosen from 
these urban and rural schools. Maler Kotta city, district 
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Sangrur was chosen to represent urban locality and 
certnin vIIIorpr of Mnlorkottn TnhRil, cilRtrlct Snnprur 
and district Ludhiana constituted rural locality. 
With regard to income of their parents, truants 
and non-truants were selected from upper, middle and 
lower income groups of urban and rural schools. 19 
truants were randomly selected from upper income group 
(UIG), 55 from Middle Income Group (MIG) and 70 from 
Lower Income Group (LIG). Similarly, 55 non-truants 
were randomely taken from upper income group, 67 from 
middle income group and 22 from lower income group. 
The division of income group has been done in 
some what arbitrary way. However, the rational lies 
in the pay scales of Central Government services. Our 
different income groups consists as follows -
Lower Income Group Upto Rs. 2500/- p.m. 
Middle Incoiiio Group From Hs . 2501 to Rs. 4500 
Upper Income Group Carried Rs. 4501 p.m. and 
above 
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2. (a ) Psychological Test : 
(i) Adjustment Inventory for School Students : 
In the present investigation, Sinha and Singh 
(1971) Adjustment Inventory was used to measure the 
adjustment among truants and non-truants. 
This inventory is a measure of overall manifest 
adjustment as well as adjustment is emotional, social 
and educational areas. The inventory consists of 60 
items in which 20 items are related to each of the 
above three areas of adjustment. The subject has 
to indicate response 'Yes' to a positive item or 
response 'No' to a negative item and is then 
assigned one point. In case of subjects deviation 
from above pattern of response YES, he was assigned 
zero point. A high score on the inventory indicates 
iral-ad justment while low scores shows adjustment. 
The scoring of the inventory may be done with the 
help of the scoring key. 
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With regard to profession of the parents of truants 
and non-truants chosen from both urban and rural areas, they 
were also divided into three categories, namely: 
(1) Business/Farming, (2) Service, and (3) Labour. 
63 truants were randomely chosen who belong to 
Business/Farming category, 31 whose parents belong to 
service category and 50 whose parents were 
labours/workers. Similarly 63, 53 and 28 non-truants 
were randomely chosen whose parents belong to 
Business/Agriculture, Service and Labours categories 
respectively. 
With regards to education of their paarents, 
truants and non-truants coming from both urban and 
rural areas, three classes of educational standard, 
such as Graduate or more educated upto Intermediate 
and Illiterate were formed. 25 truants were drawn 
whose parents were graduate or had higher education, 
80 truants were selected whose parents educated upto 
Intermediate class and 39 truants were taken whose 
parents were illiterate. Similarly, 54, 68 and 22 
non-truants were selected whose parents were graduate 
or more educated. Intermediate and Illiterate 
respect ively. 
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The inventory has been found highly reliable and 
valid. Sinha and Singh found "Split half reliability, 
test-retest reliability and reliability by K.R. formula 20 
coefficient". The reliability coefficient values with 
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above three methods have been reported as 0.95, 0.93 and 
0.94 respectively. The inventory was also validated by 
correlating inventory scores with rating inventory scores 
with rating by Hospital Superintendent. The product moment 
coefficient of correlation between inventory scores and 
superintendent's rating was obtained to be 0.51. 
(ii) Achievement Motive Test: 
The present test "Achievenent Motive" test is based 
on sentence completion method and has been developed by 
Bishwanath and Mukherji (1984). It intends to measure the 
N-ach scores of the persons. The test consists of 50 ite-s 
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of incomplete sentences which are to be completed by 
subjects by putting a check mark on any one of the three 
alternative responses given against each item. The 
subjects are instructed to check the item by choosing one 
of the alternative responses which indicate their true 
feelings with respect to the point asked through a 
particular item. It is expected and believed that the 
subject while engaged in the process of checking the items 
would consider all the aspects which may be round about 
him at that time. In this way all the items are to be 
checked. Another special feature of the test is that items 
are repeated more than once in order to know the level of 
consistency with which the subject is answering the test. 
Similar responses on similar test items indicate the 
consistency in responding to the test. This has been done 
so as to avoid the time interval gap effect which is 
usually present where test r^test is done allowing a time 
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gap. The usual time needed for administering the test is 
30 minutes including the time needed for giving the 
instructions to the subjects. It is desirable that the 
test administrator while giving the test to the subjects 
should get them seated in such as way that they may not 
talk to each other or consult each other about the 
responses v;hich they should check. 
The procedure for scoring is very simple. It can be 
done with the help of a scoring key. Each item indicating 
Achievement Motivation (N-ach) is given as score of 1 and 
the total score earned on all the items is the N-ach 
score. The validity and reliability of the test has been 
reported by the authors to be very high. 
(11) Frustration Test: 
The scale "NAIRASHYA MAAPA" (Frustration test) 
developed by Chauhan and Tiwari (1972) has been used to 
measure the frustration among the subjects. Dollard (1943) 
and Shaffer (1947) used questionnaire method to measure 
frustration about half-a-century back. The scale consists 
of 40 items out of which each of the four modes of 
frustration has 10 items. The four modes of frustration 
expression are Regression, Fixation, Resignation .and 
Aggression. All the 40 items of the scale are presented in 
simple and brisk style. The test makes use of ratings for 
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ten items of each of the four modes of frustration. In it 
each of the 40 items has five answers (multiple choice) 
graded on 5 point scale on the positive dimension and a 
zero point on the negative dimension. Operationally 
defined, all the items of the scale are matters of 
behaviour in daily life. The test studies effects of 
frustration upon the quality of a person's behaviour as a 
whole. They are thus immensely meaningful and interesting. 
There is no obscurity or conplexity in them. The various 
types of behaviour indicative of these modes are: 
(i) Regression is expressed through bashfulness, lack of 
self control J dependency, wish to be little again, return 
to old behaviour, or childhood, broading for the past 
adjustment, excessive day dreaming. (2) 'Fixation' 
includes resistant involvement in past expriences, 
attachment to earlier adjustment, tradition conformity, 
habit persistency, cherishing for lasting hurt, lack of 
adaptability and preference for stability of behaviour. 
(3) 'Resignation' is shown through withdrawal from social 
contacts, retreatism, pessiinis, tendency to commit 
suicide, rejection of life, lack of interest in life or 
surroundings, sorrowfulness, pessimestic fatalism and 
defeatism. (4) In the same way certain other behaviour 
such as reaction attitude to bractitions, irritation, 
drive for dominance, love for fighting, story retaliation. 
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anger behaviour, preference for a fighter or counter 
behaviour, competitiveness and appreciation for rebellion 
are indicators of "Aggression". Necessary instructions to 
be given to the subjects are provided on the test form. 
Hov/ever, verbal instruction may also be given to the 
subjects. The 'tick' in reply may be converted into scores 
for all the four modes of frustration. The sum of scores 
under each mode of frustration is divided by 10 which 
gives mean score of the subject for that mode. In this way 
scores for all the modes of frustration and for the whole 
test are found out. 
For purposes of norms extensity, the scale has been 
administered widely. Its' administration cover dimensions 
of 'sex-culture; sex-grades; sex-illiteracy; sex-literacy; 
sex-adolescence; and sex adulthood'. The scale has been 
administered over 270 urban and 161 rural people, over 161 
illiterates and 270 literates, over 460 secondary students 
of IX, X, XI, XII grades; over 408 adults and 519 
adolescents. 
The test rest reliability for the scale, on a 
sample of 55 adults, with a test-retest gap of one month 
has been found as under-regression - .78, Fixation - .92. 
Resignation - .87 and Aggression - .87. As a whole - .88. 
Reliability coefficients for various types of samples on 
the basis of data supplied by various researche-g engaged 
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with frustration studies have also been reported high and 
very high. 
(b) Administration of Test: 
After obtaining permission from the Principals and 
Headmasters of the chosen schools to administer 
psychological tests upon students of certain classes, he 
contacted class teachers, subject teachers, clerks, 
monitors and examined attendance registers to trace out 
the truants who were frequently absent from the school 
without the permission of the teachers and approval of 
parents, and non-truants who were regular in classes. In 
order to establish good relations with school teacher; and 
rapport in the students, he visited schools several times 
and discussed a lot of matters related with their interest 
and education. He made appropriate atmosphere so that the 
students may cooperate and give frank and real responses. 
The investigator also assured the students that their 
responses \7ill be kept secret. The investigator discussed 
with teachers about the problems of students, rules and 
regulations of school, weakness of administration which 
helped him in securing information about studentsand 
teachers, he randomly selected truants and non-truants' in 
small groups. The investigator their gave one by one all 
the three questionnaire to the subjects in a single 
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sitting. It took one and a half hour with on interval of 
about 5 to 10 minutes in between two tests. Before start 
of each test, he gave necessary instructions about each 
test. The investigator made them to sit comfortably and 
relaxed on their chairs and told them that there was no 
need to worry about because that was his personal task and 
had nothing to do with the school administration. First of 
all, he gave S-hool Adjustment Inventory, then he gave 
-Achievement motivation and at the end Frustration scale. 
They were also asked to read thoroughly given on each 
questionnaire. 
The subjects were instructed to read the 
instructions questionnaire carefully and if there was any 
difficulty in the written material, they were asked to 
clear up the same by asking the investigator. Information 
with regard to certain socio-economic variables v;as also 
collected from them. 
After completing the task the subjects returned 
these forms to the investigator, then he asked their 
educational, social and economic particulars and details. 
3. Hypotheses: 
« 
The test hypotheses of the investigation are as 
follows: 
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School Adjustment 
1. It is expected that truants as a group will be more 
mal-adjusted than non-truants as a group. 
2. It is expected that both urban and rural truants will 
be more mal-adjusted than their counterpart urban and 
rural non-truants. 
3. It is expected that truants belong to each of the 
income groups will be more mal-adjusted than their 
counterpart non-truants. 
4. It is expected that truants belonging to each of 
professional category of their parents, namely 
business/agriculture, service and labour classes will 
be more mal-adjusted than their counterpart 
non-truants. 
5. It is expected that truants coming from families 
falling in each category of parents education level, 
such as graduation or higher, upto intermediate and 
illiterate will be more mal-adjusted than their 
counterpart non-truants. 
Achievement Motivation 
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6. It is expected that truants as a group will be low 
achievers than non-truants as a group. 
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7. It is expected that both urban and rural truants will 
be low achievers than their counterpart 
non-truants. 
8. It is expected that truants belonging to each of 
income groups will be lovi? achievers than their 
counterpart non-truants. 
9. It is expected that truants belonging to each of 
professional category of their parents, namely 
business/farming, service and labour classes will be 
low achievers than their counterparts non-truants. 
10. It is expected that truants coming from families 
falling in each category of parents education level, 
such as graduation or higher, upto intermediate and 
illiterate will be low achievers than their 
counterpart non-truants. 
Frustration 
11. It is expected that truants as a group will be more 
frustrated than non-truants as a group. 
12. It is expected that both urban and rural truants will 
be nore frustrated than their counterpart 
non-truants. 
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13. It is expected that truants belonging to each of the 
income group will be more* frustrated than their 
counterpart non-truants. 
14. It is expected that truants belonging to each 
professional category of their parents, namely, 
business/agriculture, service and labour classes will 
be more frustrated than their counterpart 
non-truants. 
15. It is expected that truants coming from families 
falling in each category of parents education level, 
such as, graduation or higher, upto intermediate and 
illiterate will be more frustrated than their 
counterpart non-truants. 
4. Statistical Treatment of the Data: 
After scoring the test according to the method 
mentioned earlier the scores for each subjects were 
obtained. 
To test the hypotheses given above 't' test of 
significance of difference was applied. To cor.pute 't' 
value with the help of frequency distribution of 
adjustment scores, achievement motivation and frustration 
scores. For various groups of subjects, Means, and SDs 
94 
were found out. Fro,-:] these statistics with the help of the 
following formula 't' v/as computed. 
t = ' 
SED 
SD SD^ 
SED =/ — — + ^ 
SD = / d^ 
N 
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RESULTS AND DISCUSSION 
The present chapter deals with statistical analysis 
of the data and its interpretation as well as discussion 
of the obtained results. As pointed out in the preceding 
chapter, in order to study the difference between truant's 
and non-truant's 't' test of significance was used and 
also in order to answer the questions raised earlier it 
seems pertinent to interpret and discuss results tablewise 
and observe significance of difference, if any, among 
various groups of subjects in their school adjustment, 
achievement motivation and frustration. 
(i ) School Ad justment: 
The above table-1 shows that emotional adjustment 
mean score (M=6.24) of truants is higher than emotional 
adjustment mean score (M=4.58) of non-truants. The 't' 
value (t=4.03) is also highly significant oeyond .01 level 
of confidence. This value clearly indicates that truants 
are more nal-adjusted than non-truants and there is 
significant difference betvjeen the two groups. Likewise, 
social adjustment mean score (M=6.52) of all the truants 
as a group is higher than social adjustment mean score 
(M=4.83) of all non-truants as a group. The 't' value 
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Table-l:Showing the Ns, Ms, SDs and 't' values for school 
adjustment scores of truants and non-truants in 
the areas of imotlonal adjustment, social 
adjustment, educational adjustment and total 
school adjustment. 
Total Samples 
School Adjustment 
Areas of the 
Adjustment Truants Non-Truants 
Emotional 
Adjustment 
N =144 
M =6.24 
SD=i3.71 
N =144 
M =4.58 
SD=3.26 
Social 
Adjustment 
N =144 
M =6.52 
SD=2.99 
N =144 
M =4.83 
SD=2.29 
t=5.39*** 
Educational 
Adjustment 
N =144 
M =5.51 
SD=3.71 
N =144 
M =3.98 
SD=2.59 
t=4.13 *** 
Total 
School 
Adjustment 
N '-144 
M =18.53 
SD=7.61 
N =144 
M =13.50 
SD=5.21 
t^e.iz*** 
Significant beyond .01 level of confidence. 
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obtained is 5.39 which is significant beyond .01 level of 
confidence. Similarly, educational adjustment mean score 
(M=5.51) of truants as a whole is higher than educational 
adjustment mean score (M=3.98) of non-truants. Its 't' 
value (t=4.13) is also highly significant. The total 
school adjustment mean score (M=18.53) of truants is much 
higher than total school adjustment mean score (M=13.50) 
of non-truants. The obtained 't' value (t=6.12) is also 
very highly significant i.e. beyond .01 level of 
confidence. The obtained 't' values show that truants are 
more maladjusted than non-truants in each area of 
adjustment as well as in total school adjustment. The 
difference between the two groups of truants and non-
truants is real and genuine. 
An examination of table-2 shows that urban truants 
have obtained.higher mean scores(Em6.31, Soc 6.69, Ed 6.55 
and total 18.70) than urban non-truants (Em 4.18, Soc 4.59 
Ed 3.63 and total 12.47) and the 't' values for these 
groups of subjects respectively have been computed as 5.60 
4.77, 3.04 and 5.56, all of which are highly significant 
i.e. beyond .01* level. The results indicate that urban 
truants are more maladjusted than urban non-truants in all 
the areas (emotional," social, educational) as well as in 
total school adjustment. 
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Table-2iShowlng the Ns, Ms, SDs and 't' values for school 
adjustment scores in the area of emotional 
adjustment, social adjustment, educational 
adjustment and total school adjustment of urban 
truants and non-truants. 
Locality - Urban 
School Adjustment 
Areas of the 
Adjustment Truants Non-Truants 
Emotional 
Adjustment 
N =72 
M =6.31 
SD=4.18 
N =72 
M =4.18 
SD=3.21 
t-5.60*** 
Social 
Adjustment 
N =72 
M =6.69 
SD=3.16 
N =72 
M =4.59 
SD=2.33 
t=4.77*** 
Educational 
Adjustment 
N =72 
M =6.55 
SD=7.95 
N =72 
M =3.63 
SD=2.39 
t=3.04^ 
Total 
School 
adjustment 
N =72 
M =18.70 
SD=8.12 
N =72 
M =12.47 
SD=5.03 
t=5.56^** 
Significant beyond .01 level of confidence. 
Table-3 :Showing the N.s, Ms, SDs and 't' values for school 
adjustment scores in the areas of emotional 
adjustment, social adjustment, educational 
adjustment and total school adjustment of rural 
truants and non-truants. 
Locality - Rural Area 
School Adjustment 
Areas of the 
Adjustment 
Truants Non-Truants 
Emotional 
Adjustment 
N -72 
M =6.02 
SD=3.15 
t=2.07 ** 
N =72 
M =4.96 
SD=3.20 
Soci al 
Adjustment 
N =72 
M =6.23 
SD=2.84 
N =72 
M =5.08 
SD=2.28 
t = 2.73' 
Educational 
Adjustment 
N =72 
M =5.52 
SD=3.70 
N =72 
M =4.44 
SD=2.30 
t^i.ie** 
Total 
School 
Adjustment 
N =72 
M =17.36 
SD=7.40 
N =72 
M =14.55 
SD=5.15 
t = 2.67*' 
** Significant at .05 level of confidence. 
""" Significant beyond .01 level of confidence. 
ino 
It is evident from table-3 that rural schools 
truants' emotional (M=6.02), social (M=6.23), educational 
(M=5.52) and total school adjustment (M=17.36) mean scores 
are higher than efnotional (M=4.96), social (M=5.98), 
educational (M=4.44) and total school adjustment (M=14.55) 
mean scores of non-truants studying in rural schools. The 
't' values for emotional (2.07), social (2.73), 
educational (2.16) and total school adjustment (2.56) 
respectively have been obtained. These values are 
significant statistically. The results indicate that 
truants of rural area are more maladjusted than non-
truants of rural area in the all areas of school 
adjustment. The 't' values make it clearly evident that 
difference in adjustment of truants and non-truants is 
genuine (cf. Table-3). 
From table-4, it is apparent that emotional, 
social , educational and total school adjustment mean 
scores (Em 5.20, Soc 6.31, Ed 4.73 and Total 16.78) of 
U.I.G. truants are higher than emotional, social, 
educational and total school adjustment mean scores (Em 
4.84, Soc 4.84, Ed 4.20 and Total 13.85) of U.I.G 
non-truants. The obtained 't' values are 3.77, 2.20, .60 
and 1.36 respectively. The 't' values in the areas of 
emotional and social adjustment are statistically 
ml 
0) 4-1 a, c cx ro 3 D 
o 
c0) E 4-1 (/) D I •'-) 
c T) O TO c w 0) ^-o o O c o o CO JH W O (n W 4-) 4-1 C C r-H oj CO ro 
4-1 o W 4J 4-1 
-a :3 ™ CO o 
CU 3 
o ™ c 
o o X o w 
l-o QJ 
cn O dJ p 
r-^ T) 
CO C > « 
CO C O •H 4J CO CJ 
P 
X) <u 
XI c CO 
cn QJ FH O in u Q CO 
(U in ^  O 
T3 0) 
n.M 
a, 05 
CO QJ 
00 CO 
l/l 
^ 3 o 4J 
00 c 
0 x 
CO 
• •d-1 <u r-1 
CO 
0) OJ 
fi ^ O 4J U c c 
4-1 c CO vO 3 lo VO UO vO f^  V-I H U 1 • 
<)• VO , * • r" 
in vo , * 'r^  vO O 1 • '(TJ • 00 , 1-1 • Ht <t- CN N CO T-l CM CO CM OJ rH CO CM C t-H I I I I I I •ic I I I  ^c I I I mo • Q Q O Q CO Q z J S CO zo^ S CO Z uo s: cn z CO s cn z • m • 
CM 
• 
I  
• CO I  CM 
m I  4-J cn 00 T-t I (T> 4J <1- o> 4J vO vO OO 00 4-1 CvJ 00 • CO c o • • O • • O • • O OO • O CO • vD ro r^  vO CM f^  m CO r^  T-l r^  r^  3 M I I I  I I I I I  I  I  I I  u • Q a O Q H J w S2 S 00 z cn z Z cn Z 
w 4J c vO CO 00 vO r^  o- <J- 00 3 cn o O 00 m • o O • • • • • • CO • r>. H . •vJ- OO VO m CM vo CO CM v£> th m vD 1 HH I I I I I  I I I I  I  I I  C • Q a Q Q a O s s cn z S cn z c^ Sen z CO 2; CO 4J o 0^  <T> CM • c w O in • CO (I) o • • CM I E eg Cs| I 4-1 iJ (U I I  4-) m W s vO C^J 4-1 TH cn 4J T-t T-l o o o u • T-* 00 ^ o CN 00 • cr^  • •1-1 o c o . • in • • uo • • m 00 • m QJ c CO • vo m m VO CO m m CO m TH m O < M 3 HH I I I I I I I  I I I  I I c »-. • Q P Q a • CU 1—1 CO s 00 z s: CO z 2 cn z s cn z (U TJ 0 O -r-t o 4-1 C U-4 JC c CU c o 0) -a o C/2 l-i CO u c m •H O U-l Oi CO •<r ro <t UO o r^  00 m C IM 3 • 00 VD 00 c^  CM CO • r^  o o >-. O • • LO • • LO • >10 CO • m o H • CO LO CM m •vf CM lO TH LTi m t—1 1 hH I I I •i' I I I I I I I  I I  IH <U C • Q • O Q •i( Q o > o :=) S CO s: cn z Z CO Z Z CO Z vO CO CU r^  o r-4 t-4 
• CO I iJ 
CM • 
CM I u 
O VO • 
I 4J 00 
• tH I 4-» 
(U > tH CU o ^ • 
U) O t-H O CO r-i rv in m ts 4-J • CsJ LO CO vO r^  vo • r^  o c c o • • • • cr» • * o^  vO » (T> • o CO • m CO T-) vO CM ^  CO ^  r-l 00 T-) 3 >-1 I I I I I I  I I I I  I  I  4-1 (U )-. • Q Q Q Q CO H I^J z CO z S CO Z S cn z Zen z c CO 4J U O C C •H CO (0 CU U U t—4 •i-l •!-( -i-t 4-J 4-1 4-1 4J CO 4-1 4-1 C C4-I IW C 1-1 c c c c c 00-H -H 14-4 <1> CO (U (U O 0) CU •H C C O E C E E •r^  E E Ifl CO 00 4-1 O 4-1 f-H 4-1 4-1 4-1 r-4 4J C -rH -r-l Ifl 05 •H 1/5 CO If) CO V> rl O W l-t CO to CO 3 4-1 3 •H 3 O 3 CO O 3 <U •'-1 O •'-1 O "-) 3 ••-) u X •)« V- -O E X> O TJ X) t3 O O 13 < < w < OO < W < H CO < e^ Ht 
102 
significant. While in the area of educational and total 
adjustment there is no significant difference between 
these two groups. 
From the same table-4, it is evident that 
emotional, social, educational and total school adjustment 
mean scores (Em 6.16, Soc 6.41, Ed 5.21 and Total is.osjof 
M.I.G truants are higher than emotional, social, 
educational and total school adjustment mean scores (Em 
4.34, Soc 5.08, Ed 3.87 and Total 13.46) of their 
counterpart non-truants. The obtained 't' values are 2.09, 
2.59, 2.23 and 3.73 respectively which are statistically 
significant. The 't' values indicate that there is 
significantly difference between M.I.G truants and their 
counterpart non-truants. 
From the same table-4, it is clear that emotional, 
social, educational and total school adjustment mean 
scores (Em 6.38, Soc 6.29, Ed 5.74 and Total 18.62) of 
L.I.G truants are higher than emotional, social, 
educational and total school adjustment mean scores (Em 
4.47, Soc 3.56, Ed 3.61 and Total 11.66) of L.I.G non-
truants. The obtained 't' values are 2.59, 4.50, 3.33 and 
5.75 respectively. All these 't' values are significant 
beyond .01 level of confidence. Ihe 't' values indicate 
that L.I.G truants are more maladjusted than L.I.G non-
truants in all the areas of school adjustment. 
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It is evident from table-5 (parent's profession) 
that emotional, social, educational and total school 
adjustment mean scores (Em 6.26, Soc 6.56, Ed 5.20 and 
Total 18.24) of truants who come from business/farming 
families are higher than emotional, social, educational 
and total school adjustment mean scores (Em 4.72, Soc 
5.12, Ed 3.88 and Total 13.73) of their counterpart non-
truants. The obtained 't' values are 2.52, 2.86, 2.40 and 
3.55 respectively which are statistically significant. The 
't' values indicate that truants whose parents are engaged 
in business or farming are more maladjusted than their 
counterpart non-truants. 
In the same table-5, it is apparent that emotional, 
social, educational and total school adjustment mean 
scorcs (Em 6.26, Soc 6.04, Ed 5.22 and Total 17.18) of 
truants coming from service class families are higher than 
emotional, social, educational and total school adjustment 
mean scores (Em 4.43, Soc 4.76, Ed 4.23 and Total 13.43) 
of their counterpart .non-truants. The obtained 't' values 
are 2.27, 2.29, 1.46 and 2.50 respectively all of which 
except educational adjustment are statistically 
significant. The 't' values reveal that there is 
significant difference between service class truants and 
scrvice class non-truants in emotional, social and total 
school adjustment. 
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The same table-5 shows that emotional, social, 
educational and total school adjustment mean scores 
(Em 6.20, Soc 6.76, Ed 6.03 and Total 18.83) of labour 
class truants are higher than emotional, social, 
educational and total school adjustment mean scores 
(Em 4.32, Soc 4.32, Ed 3.61 and Total 12.23) of labour 
class non-truants. The obtained 't' values are 2.52, 3.27, 
4.59 and 5.28 respectively. All these 't' values are 
statistically significant. The 't' values indicate that 
labour class truants are more maladjusted than labour 
class non-truants in all areas of school adjustment, . 
From the examination of table-6, it is evident that 
emotional adjustment mean score (M=5.86) of truants whose 
parents are graduate or more educated is higher than 
emotional adjustment mean score (M=4.60) of their 
counterpart non-truants. But the obtained 't' value is 
1.43 which is statistically insignificant. It shows that 
there is no difference between truants having graduate or 
more educated parents and non-truants having graduate or 
more educated parents. Similarly, social adjustment mean 
score (M=5.90) of truants belonging to graduate or more 
educated parents is higher than social adjustment mean 
score (M-4.67) of their counterpart non-truants. UuL 
obtained 't' value' is 1.94 which is statistically 
insignificant. Educational adjustment mean score (M'='4.95) 
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of truants having graduate or more educated parents is 
higher than educational adjustment mean score (M=4.46) of 
their counterpart non-truants. The obtained 't' value is 
.69 which is statistically insignificant. It indicates 
that there is no difference between truants whose parents 
are graduate or more educated and their counterpart non-
truants. Total school adjustment mean score (M=17.20) of 
truants having graduate or more educated parents is higher 
than total school adjustment mean score (M=13.46) of their 
counterpart non-truants and the obtained 't' value is 2.42 
which is significant at .05 level of confidence. It is 
clear that truants whose parents are graduate or more 
educated are maladjusted than their counterpart 
non-truants. 
The results with regard to the influence of 
parents' high educational level show that in each of the 
different areas of adjustment covered by the inventory 
separately it has no any positive or negative impact. 
Although adjustment as a whole is affected. 
The same table-6 shows that emotional, social, 
educational and total school adjustment mean scorcs 
(Em 6.18, Soc 6.49, Ed 5.18 and Total 17.83) of .truants 
having parents educate,d upto Intermediate class are higher 
than emotional, social, educational and total school 
adjustment me,an scores (Em 4.71, Soc 5.23, Ed 4.47 and 
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Table-7:Showing the Ns, Ms, SDs and 't' values for 
achievement motivation scores of truants and 
non-truants. 
Total Samples 
Achievement Motivation 
Truants Non-Truants 
N =144 N =144 
M =26.51 M =29.65 
SD=5.52 SD=5.69 
""" Significant beyond .01 level of confidence. 
lOS 
Total 13.94) of their counterpart non-truants. The 
obtained 't' values are 2.49, 2.58, 1.36 and 3.44 
respectively). All of these values^^except ^ ^^cfucational 
adjustment truants having parents educated upto 
Intermediate class are more maladjusted than non-truants 
having parenCs educated upto Intermediate class. 
The examination of table-6 shows that emotional, 
social, educational" and total school adjustment mean 
scores (Em 6.07, Soc 6.74, Ed 6.27 and Total 18.03) of 
truants coming from Illiterate families are higher than 
emotional, social, educational and total school adjustment 
mean scores (Em 3.82, Soc 3.99, Ed 3.23, Total 11.35) of 
their counterpart non-truants. The obtained 't' values are 
2.81 , 4.79, 3.85 and 5.66 respectively which are 
statistically significant, indicating that there Is 
genuine difference between truants coming from Illiterate 
families and their counterpart non-truants. 
(11) AchlGvcmcnt Motivation: 
An examination of table-7 shows that achievement 
motivation mean score (M=26.51) of truants is lower than 
achievement motivation mean score (M=29.65) of non-
truants. The obtained 't' values is 4.83 which is 
significant beyond .01 level of confidence. It indicates 
that non-truants as a group are high achievers than 
truants. The difference also seems to be real and genuine. 
110 
Table-8:Showing the Ns, Ms, SDs and 't' values for 
achievement motivation scores of urban truants and 
non-truants; rural truants and non-truants. 
Achievement Motivation 
Local i ty 
Urban Rural 
Truants Non-Truants Truants Non-Truants 
N =72 72 N =72 72 
M =26.50 29.80 M =26.52 29.04 
SD=6.20 6.09 SD=4.62 4.40 
t=4 
*** Significant beyond .01 level of confidence. 
Ill 
A perusal of table-8 shows that achievement 
motivation mean score (M=26.5) of urban truants is lower 
than achievement motivation mean score (M=29.30) of urban 
non-truants, and the obtained 't' value is 3.26 which is 
significant beyond .01 level of confidence. The results 
reveal that urban truants are low achievers than urban 
non-truants. 
The same table (table-8) shows that achievement 
motivation mean score (M=26.52) of rural truants is lower 
than achievement motivation mean score (M=29.04) of rural 
non-truants. The obtained 't' value is 4.84 which is 
significant beyond .01 level of confidence. The result 
indicates that rural truants are low achievers than rural 
non-truants. 
The results of the locality table show that both 
the urban and'rural truants are low achievers than urban 
and rural non-truants. 
motivation 
From table-9, it is evident that achievement/mean 
score (M=12.41) of U.I.G truants is lower than achievement 
motivation mean score (M=30.12) of U.I.G non-truants and 
the obtained 't' value is 10.54 which is significant 
beyond .01 level of confidence, shov;ing a real difference 
between the two groups. Similarly, achievement motivation 
mean score (M=22.67) of M.I.G truants is lower than 
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achievement motivation mean score (M=29.75) of M.I.G non-
truants and the obtained 't' value is 6.32 which is 
significant at .01 level of confidence. The 't' value 
shows that M.I.G truants arc low achievers than M.I.G non-
truants. Strangely enough achievement motivation mean 
score (M-22.41) of L.I.G truants is lower than 
achievement motivation mean score (M=28.38) of L.I.G non-
truants and the obtained 't' value is (3.98) statistically 
significant. 
An examination of table of profession (table-9) 
shows that achievement motivation mean score (M=26.23) of 
truants whose parents belong to business class is lower 
than achievement motivation mean score (M=29.53) of 
business class non-truants and the obtained 't' value is 
4.87, which is significant beyond .01 level of confidence. 
Achievement motivation mean score (M=24.91) of truants 
whose parents belong to service class is lower than 
achievement motivation mean score {M=28.02) of their 
counterpart non-truants. The obtained 't' value is 2.80 
which is statistically significant, showing that there is 
significant difference between two groups of subjects. 
Similarly, achievement motivation mean score (M=27.86) of 
truants whose parents belong to labour class is lower tlian 
achievement motivation mean score (M=30.89) of their 
counterpart non-truants. The obtained 't' value is 2.75 
J H 
which is statistically significant shovang that there is 
real difference between labour class truants and 
non-truants. 
From same table, it is also evident that 
achievement mdotivation mean score (M=25.20) of truants 
whose parents are graduate or more educated is lower than 
achievement motivation mean score (M=28.87) of their 
counterpart non-truants and the obtained 't' value is 2.21 
which is significant at .05 level of confidence. The 
obtained 't' value indicates that truants having graduate 
or more educated parents are low achievers than their 
counterpart non-truants. Similarly, achievement motivation 
mean score (M=26.18)' of truants having parents educated 
upto Intermediate class is lower than nchievomont 
motivation mean score (M=30.07) of their counterpart non-
truants and the obtained 't' value is 4.47 which is 
significant beyond .01 level of confidence. The results 
indicate that truants are low achievers than non-truants. 
Achievement motivation mean score (M=27.48) of truants 
coming from illiterate families Is lower than achievement 
motivation mean score (M=30.04) of non-truants coming from 
same type of families. But the obtained 't' value is 1.98 
which is statistically insignificant. It shows that there 
Is no difference between truants and non-truants. 
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Table-lO:Showing the Ns, Ms, SDs and values for 
frustration scores of truants and non-truants In 
the areas of regression, fixation, resignation, 
aggression and as a whole frustration. 
Total Samples 
Frustrat ion 
Areas of the 
frustration Truants Non-Truants 
Regression N =144 
M =2.83 
SD= .50 
N =144 
M =1.79 
SD= .56 
t=19.25*** 
Fixation N =144 
M =2.87 
SD= .58 
N =144 
M =1.72 
SD= .56 
t=18.25-
Resignation N =144 
M =2.88 
SD= .63 
N =144 
M =1.66 
SD= .61 
t=19.36""^ 
Aggression N =144 
M =3.08 
SD= .62 
N =144 
M =1.65 
SD= .53 
As a v/hole 
Frustration 
N =144 
' n =11.70 
SD=1.57 
N =144 
M =6.78 
SD=1.16 
""" Significant beyond .01 level of confidence. 
IIB 
T a b l e l - l l : Showing the. Ns, lis, SDs and 't' values for 
frustration scores in areas of regression, 
fixation, resignation, aggression and as a whole 
frustration of urban truants and non-truants. 
Urban Area 
Frustrat ion 
Areas of the 
Frustration Truants Non-Truants 
Rep.ression N =72 
M =2.92 
SD= .50 
N =72 
M =2.02 
SD= .57 
Fixation N =72 
M =3.08 
SD= .53 
N =72 
M=1.99 
SD= .54 
Resignation N =72 
M =3.10 
SD= .52 
tol4.33*** 
M =72 
M=1.91 
SD= .62 
Aggression N "72 
M =3.26 
SD=.55 
N =72 
M =2.84 
SD= .74 
As a whole 
Frustration 
N =72 
M =10.92 
SD=1.47 
N =72 
M =7.58 
SD=1.35 
t = 14.52^ 
Significant beyond .01 level of confidence, 
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( i l l ) FrusCradon: 
An examination of table-10 shows that regression 
fixation, resignation, aggression and total frustration 
mean scores (Reg 2,83, Fix 2.87, Reslg 2.88, Agg 3.08 and 
Total Fru 11.70) of. truants are higher than regression, 
fixation, resignation, aggression and total (Frustration) 
mean scores (Reg 1.79, Fix 1.72, Resig 1.66, Agg 1.65 and 
Total Fru 6.78) of non-truants. The obtained 't' values 
are 19.25, 18.25, 19.36, 26.48 and 30.55 respectively 
which are significant far beyond .01 level of confidence. 
The 't' values indicate that truants are more frustrated 
than non-truants in all its areas. 
From table-11, it Is apparent that regression, 
fixation, resignation, aggression and total frustration 
mean scores (Reg 2.92, Fix 3.08, Resig 3.10, Agg 3.26 and 
Total frus 10.92) of urban truants are higher than 
regression, fixation, resignation, aggression and total 
frustration mean scores (Reg 2.02, Fix 1.99, Resig 1.91, 
Agg 2.84 and Total Frus 7.58) of urban truants. The 't' 
values are 10.84, 14.15, 14.33, 4.03 and 14.52 
respectively which are statistically very highly 
significant. It is clear that urban truants are more 
frustrated than urban non-truants. 
From table-12, It is clear that regression, 
fixation, resignation, aggression and total frustration 
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Table-l2:Showing the Ns, Ms, SDs and 't* values for 
frustration scores in areas of regression, 
fixation, resignation, aggression and as a whole 
frustration of rural truants and non-truants. 
V 
Rural Area 
Frustrat ion 
Area of the 
Frustration Truants Non-Truants 
Regression N =72 
M =2.93 
SD= .50 
N =72 
M =1.55 
SD= .45 
Fixation N =72 
M =3.05 
SD= .63 
t=19.15-
N =72 
M =1.49 
SD= .46 
Resignation N -72 
M =3.12 
SD= .52 
N =72 
M =1.42 
SD= .48 
t = 22.07"'" 
Aggression N -72 
M =3.31 
SDo .42 
N "72 
M =1.58 
SD= .48 
t = 24.71^ 
As a whole 
Frustration 
N =72 
M =12.46 
SD=1.27 
N =72 
M =6.04 
SD=.83 
t-36.06*** 
S i g n i f i c a n t beyond .01 l e v e l of confidence. 
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mean scores (Reg 2.93, Fix 3.05, Resig 3.12, Agg 3.3 and 
Total Frus 12.46) of rural truants are higher than 
regression, fixation, resignation, aggression and total 
frustration mean scores (Reg 1.55, Fix 1.49, Resig 1.42, 
Agg 1.58, Total frus 6.04) of rural non-truants. The 
obtained 't' values are 19.71, 19.15, 22.07, 24.71 and 
36.06 respectively which are very very highly significant 
far beyond .01 level of confidence. The results show that 
rural truants are more frustrated in all areas than rural 
non-truants. 
From table-13, it is apparent that regression, 
fixation, resignation, aggression and total frustration 
mean scores (Reg 2.94, Fix 2.89, Resig 2.74, Agg 3.04 and 
Total frus 11.59) of U.I.G truants are higher than 
regression, fixation, resignation, aggression and total 
frustration mean scores (Reg 1.73, Fix 1.72, Resig 1.70, 
Agg 1.58 and Total frus 6.73) of U.I.G non-truants. The 
obtained 'f values (7.85, 7.64, 7.07, 11.31 and 16.58) 
are significant beyond .01 level of confidence. The 't' 
values show that U.I.G truants are more frustrated in all 
areas than U.I.G non-truants. 
From the same table (table-13). It is also evident 
that regression, fixation, resignation, aggression and 
total frustration mean scores (Reg 2.74, Fix 2.75, Resig 
2.79, Agg 3.03 dnd Total frus 11.38) of M.I.G. truants are 
142 
higher than regression, fixation, resignation, aggression 
and total frustration mean score (Reg 1.84, Fix 1.70, 
Reslg 1.69, Agg 1.64 and Total Crus 6.93) ol: their 
counterpart non-truants. The obtained 't' values are 0.65, 
11.53, 7.58, 10.77 and 16.00 which are significant beyond 
.01 level of confidence. The results Indicate that M.I.G 
truants are more frustrated in all areas than M.I.G 
non-truants. 
From the same table (table-13), it is evident that 
regression, fixation, resignation, aggression and total 
frustration mean scores (Reg 2.86, Fix 2.93, Resig 3.05, 
Agg 3.15 and Total frus 12.20) of L.I.G truants are higher 
than regression, fixation, resignation, aggression and 
total frustration mean scores (Reg 1.77, Fix 1.79, Resig 
1.74, Agg 1.54 and Total frus 6.89) of non-truants. The 
obtained 't' values are 9.08, 8.90, 8.18, 14.54 and 17.07 
respectively. All these values are very highly 
significant. The results show that L.I.G truants are more 
frustrated in all areas than L.I.G non-truants. 
An examination of table-14, shows that regression, 
fixation, resignation, aggression and total frustration 
mean scores (Reg 2.86, Fix 2.82, Reslg 2.91, Agg 2.95 and 
total frus 6.70) of truants v;ho come from business/ 
agricultural families are higher than regression, 
fixation, resignation, aggression and total frustration 
143 
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moan scores (Reg 1.70, Fix 1.68, Rcsl^ 1.60, Agg 1.59 and 
Total frus 6.70) of their counterpart non-truants. The 
obtained -'t' values are 12.88, 13.25, 10.90, 14.46 and 
19.24. All these values are statistically very hi^^hly 
significant indicating that truants who come from business 
families are more frustrated than non-truants who come 
from business families. 
From the same table, It is found that re/^rcsslon, 
fixation, resignation, aggression and total frustration 
mean scores (Reg 2.78, Fix 2.73, Reslg 2.81, Agg 3.22 and 
Total frus 11.47) of. truants who come from service class 
families are higher than regression, fixation, 
resignation, aggression and total frustration mean scores 
(Reg 1.73, Fix 1.71, Resig 1.61, Agg 1.65 and Total frus 
6.91) of their counterpart non-truants. The obtained 't' 
values are 7.34, 8.94, 17.39, 14.53 and 15.67 respectively 
which are very highly significant i.e. far beyond .01 
level of confidence. The 't' values indicate that truants 
who come from service class families are more frustrated 
in all areas than non-truants coming from similar service 
class families. 
Table-14, also shows that regression, fixation, 
resignation, aggression and total frustration mean scores 
(Reg 2.92, Fix 2.94, Resig 2.95, Agg 3.17 and Total frus 
12.05 of truants who come from labour class are higher 
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than regression, fixation, resignation, aggression and 
total frustration mean scores (Reg 1.81, Fix 1.73, Resig 
1.68, Agg 1.50 and Total frus 6.82) of their counterpart 
non-truants. The obtained 't' values arc 8.95, 8.89, 7.98, 
15.46 and 16.81 respectively which arc highly 
significant. 
From tabl.e-15, it is evident that regression, 
fixation, resignation, aggression and total frustration 
mean scores (Reg 2.85, Fix 2.86, Resign 2.78, Agg 3.13 and 
Total frus 11.64) of truants having graduate or more 
educated parents are higher than regression, fixation, 
resignation, aggression and total frustration mean scores 
(Reg 1.74, Fix 1.71, Resign 1.61, Agg 1.65 and Total frus 
6.67) of their counterpart non-truants. The obtained 't' 
values 9.25, 10.84, 7.85, 11.29 and 15.43 respectively are 
significant far beyond .01 level of confidence. The 
results indicate that truants having graduate or more 
educated parents are more frustrated in all areas than 
their counterpart non-truants. 
From the same tabic shows that regression, 
fixation, resignation, aggression and total frustration 
mean scorcs (Reg 2.90, Fix 2.81, Resign 2.88, Agg 3.02 and 
Total frus 11.65) of truants having parents educated upto 
Intermediate are higher than regression, fixation. 
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resignation, aggression and total frustration mean scores 
(Reg 1.78, Fix 1.78, Resign 1.68, Agg 1.56 and Tota] frus 
6.71) of their counterpart non-truants. The obtained 't' 
values are 11.42, 11.44, 9.09, 16.97 and 21.38 
respectively which are highly statistically significant. 
The 't' values reveal that truants having parents educated 
upto Intermediate class are more frustrated than their 
counterpart non-truants. 
From the same table, it is also evident that 
regression, fixation, resignation, aggression and total 
frustration mean scores (Reg 2.88, Fix 3.00, Resign 2.50, 
Agg 3.21 and Total frus 12.38) of truants who come from 
illiterate families are higher than regression, fixation, 
resignation, aggression and total frustration mean scores 
(Reg 1.82, Fix 1.81, Resign 1.67, Agg 1.57, Total frus 
6.-3) of their counterpart non-truants. The obtained 't' -
values are 8.34, 8.26, 4.85, 11.97 and 15.41 respectively 
which are significant far beyond .01 level of confidence. 
The results indicate that truants who come from Illiterate 
families are more frustrated than non-truants whose 
parents are also illiterate. 
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Discussion 
The results of the present research given in tables 
1 to 15 show that with respect to school adjustment, 
achievement motivation and frustration as personality 
variables and locality (i.e. rural-urban). Parent's 
income, parent's profession and parent's level of 
education as social variables the truants are more 
maladjusted, more frustrated and low in achievement 
motivation than non-truants. At the same time the 
influence and impact of social variables included in the 
present investigation does not seem to be materially 
affect the truants adversely. There has not occured any 
drastic and marked change under any of the social 
variables. 
The comparative results of overall adjustment 
scores between truants and non-truants arc mostly in 
agrement with our hypotheses Nos 1 to 5 mentioned earlier 
and the findings of the previous researches (cf. Chauhan, 
1968; Badami and Badami, 1972; Arvinder Singh, 1978). 
The 't' values are highly significant in all the 
areas of adjustment, including total school adjustment and 
point out to the genuineness of the results. VJlth respect 
to locality variable in both urban and rural localities 
truants are more maladjusted than non-truants but this 
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difference seems more significant in urban conditions. 
There is also significant difference between M.I.G and 
L.I.G truants and non-truants. But U.I.G truants with 
regard to educational and total school adjustment don't 
differ significantly from their counterpart non-truants, 
although differences between two groups of subjects in the 
areas of social and emotional adjustment are significant. 
With respect to parent's profession truants and 
non-truants coming from service class families;have no signiiiica .c j^; 
the area of 
/educational adjustment. n other areas of adjustment it is 
significant. But truants belonging to business/agriculture 
and labour class families are more maladjusted than 
non-truants of similar profession families in all areas of 
adjustment. In relation to parent's level of education, 
there is no significant difference between truants and 
non-truants coming from highly educated (graduate or 
higher education) families in the areas of emotional, 
social and educational adjustment. Truants whose parents 
are educated upto Intermediate class are more maladjusted 
than non-truants and the difference is statistically 
significant. Truants who come from illiterate families arc 
more maladjusted than non-truants in emotional, social, 
educational and total school adjustments. These findings I 
support the hypotheses Nos 2,3,4 and 5 and arc supported 
by a number of previous researches (cf. Gibblon, 1968; 
Thabore, 1972; Moos & Moos, 1978; Harjeet Kaur, 1979; 
Krishna and Kumar, 1981, Khan et al . 1986 and Khurshid, 
et. a] . 1987) . 
With respect to achievement motivation, truants are 
low achievers than non-truants. It may be said that high 
achicvcrs arc non-truants and under achievcrs arc truants. 
There is significant difference between them. The resuJts 
support our hypotheses Nos 6 to 10 given earlier in the 
Chapter III. This conclusion is supported by many previous 
researches like those of Merri Murphy, 1959; t4uthayya, 
1965; Verma & Upadhyay, 1981. In respect of urban and 
rural localities, there is significant difference between 
truants and non-truants. Truants are low achievers in both 
urban and rural schools. Non-truants are high achievers so 
they do better in schools (cf. Lowell, 1952; McClclland 
et. al . 1962). 
VJith regard to income of their parents, truants 
have been found to be low achievers in U.I.G., M.l.G and 
L.I.G. i.e. all the three income group categories. The 
achievement motivation results of truants and non-truants 
according to the profession of their parents show that 
truants are low achievers than non-truants in all three 
catc/;orics of profession and occupation (i.e. Huslncss, 
Service^ and Labour). 
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With respect to educational level of the parents of 
the subjects have been found to be low achievcrs than 
non-truants In lit<rate: categories i.e. graduate or more 
educated and Intermediate class pass families (cf. Rosen, 
1956, Mehta, 1967, 1968; Wig & Nagpal, 1972, OJha, 1979, 
Khanna, 1980, Krishna, 1982, Mohammad, 1987). 
Furthermore, frustration related results show that 
truants are more frustrated than non-truants as a whole in 
all areas of frustration (i.e. Regression, Fixation, 
Resignation, Aggression and As a VJhol e (total) 
frustration). In both urban and rural school areas also, 
truants are more frustrated than non-truants. Similarly, 
in three income groups, three professional categories 
and three educational categories, truants are more 
frustrated than non-truants. The results support 
hypotheses Nos 11 to 15 given earlier. 
There are, however, certain exceptions to the above 
conclusions which may be described as follows: 
1. That educational and total school adjustment of 
truants and non-truants belonging to upi)er income 
group parents show no signiCicnnt diCforcnco. 
The results indicate that higher income of the 
parents has no differencial Impact upon 
educational and total school adjustment of 
truants and non-truants. 
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2. That educational adjustment of truants and non-
truants coming from service class families show 
no significant difference between the two groups. 
3. With respect to adjustment, the results show that 
in all the areas of adjustment, except total 
school adjustment graduate or higher level of 
education of the parents of truants and non-
truants do not influence truants and non-truants 
differential ly. 
4. With regard to achievement motivation it is 
observed that illiteracy of the parents has no 
differential impact upon truants and 
non-truants. 
On the basis of the results it may be concluded 
that personality factors play very important role as 
psychogenic force in the process of truancy generation 
among truants. It seems reasonable to state that school 
maladjustment as a whole inclusive of emotional, social 
and educational adjustments is most Important which may 
lead either to low achievement motivation and than to 
frustration which ultimately results in truancy, or it 
leads to frustration first which is responsible for low 
achievement motivation the lack of which leads to 
frustration and ultimately to truancy. 
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The role of the social variables of the present 
investigation on the basis of the results, seems marginal 
but differential only in the sense that they provide 
Inspiration and assistance to both truants and non-
truants according to their own personality make up. 
On the basis of the results it may be suggested 
that in order to control and minimize or eradicate truancy 
there is a need to look into the school adjustment 
problems of the pupils. They should be guided and helped 
to overcome their maladjustment in its various spheres. 
Their interest and motivation for school and education may 
be aroused by different techniques and methods so that 
they became a part and parcel of the school life. 
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( ii ) 
\ f^iTfr li ^ T^ir rTT'if -^TI qia '-rrr vrnr v^vn l ? 
3 c^f? i^^ Ttfeqr \\ fj((T't h -MniO jft, ? 
^ (T) H'ft Tf r^ 'i -A--i\ Rt ? 
V (T) pRU ^ .i^'if^r I] ijs ii-jf-ia ^ ra ar.Toir.^  unur-M't M'lr 'yr 
siifi ^ r ? 
^ ('3) ^^^r f^ U vT^ il^  ^ qiTiq ift ? 
^ {n) ^nr^ qfl^ rr u vi'i^r | ? 
\3 (TV) fn^ f r)f;TlT Trdf TTJf '"F (^i ^ f^ Ttf IWufl 
I't ? 
t; ('-!) Tfr 'i'f T^ia 'i fr-if ^f 5i Tt ^f^f ^nnrt 'K f'jru \> ir '^'f-r 
^-o^ n f^nhrnr^ -fi ? 
£; {'() Trr iTi'.i T>\ 'ur^ Til 'iMJ^r iT iii'ii 0 ? 
(IT) 'ru•^ i^Cintir'.i,?iifvii'i f'l^i I'dUK JiP-ri; MI'I r.^'li iw ? 
n TT 'iT HJlMTt T' ^ "R Mn^ fr f,\ ? 
(»r) T-ir ti n^ if «ti sl ir u m'i^  Mr^  Cur ? 
n (1^) -"JT '^o Ttt r^c^r^ cig r Ir irii'ir-^r h-^j a^r 
n'la if! ? 
('f) 'TTf'-i n -t -I'lT JTR: ? 
\ \ (T) <jeij PTaiiqqr Tf 3{rr,r ir -^fcr TT^:-! ^ (ji;^ : =f'-Tr 
(a) 'Tir 'Pf 2ii:i(.ii h ua ?.} ? 
('!) Tff 'i'f rji'-r -r' Hii-jiit •i.t 'tJi^ '1 i ? 
ttj {T>) Til -l,'! '^l-'T ("KM'I ••U MUM-r.ir M SIl'^  -1,11 ill'I '\K I^'l-ir 
i\.\-\ '11-: T.vv ii'iOi ? 
Hill 
Tii 
rj .-int 
& p r 'itii 
r.f .•ult 
( ii ) 
(T) ?TrT'•{^rr UTiW ifr Fi; ij'T-t fij^Tfr rjjr 
^^ (T) ^T irr'f: -?-Tru stk -n:^ ? f^ 
^^ (g-) mr r^^ Trrs^ if ^  rfT^r-TTc t^Tr ^ tpt ^r;? qpr^ r^r ^ 1 r^ ^ 
(JT) T^T 5fT ifl-T'r T iff TJ MuRf ?T ^ ^^ 1 f^ 
^r g^ Ftrr ^ r^r ^ T^r | f^ ftr^F ^i^Rf -to | ? ' ^ 
W f^T ^T^ r^ T ^ toF irr zm STRV vfn: arnrrqcr qfr 
' -f nfr 
(n) -m Ti'Tr RT'; 'hr qr^ ir TT^ TF k ? r^ 
(-T) 7-Tr ^ -T TTf^  R'lf'U fir-jiT 'T '"jr-.r^f f-f-pKr nfr ^ rr TT^F ^ ^rr fJT •'FFTTF q ^ fTTC ^ (TR SfP-F Tj-Tr f T frTfT TT^ Ti^ ? ^f ^J 
-iS; {H) VU 5'r rrr'F: rruprr £r TTvT ? 
= 0 (fF) 7TF r^FiTTT T^T iTCT-ff '^i-^r^f "ro-Trf 'ifr ^ x Txh "T! Rin; 
I^PPF cF^'n: TiTrT ^  ? 
^^  ('T) 51F ™ ^ ST^ TJ^  Ts^ ^"F ? fF 
= (-I) ^F JF^'F ^ S'T -t f-imUv ^ F iFTrFfT ? J^ 
= ^  ^ C^^ FTF JF7F-TF ^  5 ? F^ 
WF iTfTcfr qr^ m F^'RF^ 'RF T^ -JT ^rr^i gj ? ^ 
WF F^WT^F 3FFfF ^FF IT ^ ^nf ^ ^^ n^ F ^  ? F^ 
^^ (»F) ^F^T TO^TF IFF^F: ^ T^ ^TTfT 3F^  ^ ? ^ 
WF toiF g^ F^ F ^'rf im ^ t ^F ^^ ^ IFTCF 5 T 
^ tJFF^  r^^ F I ? IT 
I 
1 - 1 
( ) 
= (TT) JI^  Rp ^ Slf^ q; p 
Vo (qr) ^ r ^^ qrar 5Rr Hi^i^  JT^  I^ H-n^ inr rjT 
n^ r r w -Tr 'iif<-s'it «T ^ ir /^ rnixj-Miu (Hi ? pI 
wr u ^ -^^ rf ^ r i^fr fjr ? ^^f qp^ y 
en) Tir ur/iiit h miu; wv: -vul c) ? 
(IT) n; 'J-^r-irr iT -mit ^ ifr ? nf r];;f 
Vy. (T) W 5c .sir: q; Tvi?)- SIS^ ? nf ^^ 
(^i:) qiir ^ 'f-Tt um: iT ^ui} m"; siRr x^^u () ? 
vo (cr) TTf '"JT i.i nnnr n; r^ qifi-^ lfr 'T risiiO ? 
• ('0 n':) il R) ? . • J ' ' 
(-T) r-RT ^rrft It qrjTR^ (Tirr T.H) Jl'l^ 
• viMiir nu (ji.? nf q^ y 
v,o (g) wr M {^ T.il j^ y ^iHif-c Tmvt i] ? nf nnf 
(T) n^rr anur '7 i^ r^ Kr uifi 31)^  n'lr mn ? nl qfiV 
(T) TU 'P?l!iir M TM '11^  'IT U^ MM Ivini'l' M.' MKI SM 'M "'II^  
H'lr i^ii'iifb'ii ut; n^l w^mu uci^ nl ? r.i MvH' 
v^v (M) n'lr ^i'l -K 'i^ '-UTPiM ii IhuiFT ^r'lr Mrr-'ilh'r.iu \v\-.r -i^.u ii) ? v.l 
v,v. (nO fi'ir M T.'R- M ii'i M: ir IM^ I^  »i MI'I: \i\ ? siiij' 
(n) HMi -r; -'-i.-'i li.'.o (-Piir'i'ii M^ J|-;ir lul ? i-J 
v.ii (M) fpii ^ 'f ni : l-Mi ,' M'(ii'i''i;} i;l ? f:l 
Xc; (n;) M'lr simk \\ =i-iki 'i: ^ mi u ImviM m fi'ii '-hIm iiuii si ? 
'JA i'l) 'i'lf •l.'i "I'l-ii m'i-:1; 'jui-i. ii'i-l 'lii'iil.vii 'i. iii'i-» 'H 'ii;'i iii ? nl ;iill 
^^o ('I) HMr 'PM Pii'iir qiut >1 ('MMvU ^ r.ul (1 ? nl nsf 
(AchievemjBnt Motive Test) 
m^ fT •^rdj fiffw annifcr 
Ifo g>o 
3TR yn. 'iTT^ r^ 
ACMT 
JIIJT-
fTOr 
frrar-
f^-
jrr 
fTOT ^ ^ fonTf ^rr mr-
TnffnT 3TTir-
% '^JSf TC (.Sentences) f^?)- ^ ^ ^  \ q^jf ^  JR^ F^ % ^TTT^  
• ^ srp I'T ^tfTT 1 J f 
(«p) T^^rn^TT W'X^ j f I a 
% Kn?r ^r %?pr ^i^TiTT 11 0 
(T) jfir^  ^  jticct ^ T^ TT f i 0 
iTR qf^  gqg'jfgr sTRitsni ir ^  I rTt (qr i ^  ^ rm^ ^ ^ ^r^ ^r 
^T f ^ (V) srfecf m'T^ rm T/t ^ ^ r^r^ r^  'sTr^  ^ ^ 
f'^^.(V) T.T cT^iT ^ r^  ii^ qtsr t^ arq^ V ^F'T ^  sr^^ i^TST^ f d> (t) 
TIIT ^  I 1 SRTTT, STTTf "^t 3TqqT t I EqH T^^f T^^V ?TT 
jm^ r 11 arm^ aiq^fr ff'^ f^ qt f^l^rTTT fr ^ r^r 11 
r^fe ^ I 5ftCTcn' ^  i 
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JflRqY^ ,^ STITTV-^  5TXT T^flfTcT I 
[ 2 J 
1. ^ -jn^ g 
(IF) ^  STR^ ^ ^ I Q 
Sf ^T ^rtftnr i • 
^ ^ T^T r^ T?!^  ^ fs^ qrV arr^ rjpr^ r i • 
2. 
3. f^r f -
{W>) ^ HXlf I^TT f I • 
(T) sTT^  ^ ^ ^  r^r^rtr ^T'FHCTT ^T^r i • 
4. JrCy ^ fef," 
(ip) ff ef^r Tmvrfn'T ^nr I • 
('ST) if ^ TT srfes ^TJTM-^ tJIT'F SJ-g' I IJ 
(ir) tf ^ 'T^ ftr^  i u 
5. im ^ ft^r^r ^ fm 
(ip) trqr q^-vTfsjJ '"Ft ITF^  qTTHT | I • 
(jtr) jfiTTR n ^ ^^ r^r":^  'TTfrr r i 
(rr) r^c? qTl tt^VIT I t J 
6. TEF^f vj^iff n^t ITiTf^Tr 'TC'Tr TO?? 'TT^ f f 
('T) fjl'Tilr^  n q^rr-T Jf^TT ^ 1 ,1 
J^ v ftrrSRcT f I (J 
(TTj smr ^ fr^-T-H^rr ij ^ iri i rj 
7. ^  
^ tr^  ^^^ ^^^ ^  s^r^ T f^ r crifrrr -^ r^ i^r i pj 
id^ T Sn^ r JPT^  ^fW mtl^ T t, SfRfiT I' I Q 
[ ] 
8. ef f ^ mfz^ % ^ -^T ^ ^  
(n) ^ C^r i n 
9. ZTl ^  ^ ^ I 
(qr) ^ f arr^  fi'^ff ^  JH; ^r-^frr f \ o 
^ ^  T^ mf f fsinn an^ pj^ rwr 11 • 
(TT) ^ ^^ n^ r gsqcrfw^ ^ i • 
10. ?f JTm:""" 
(qr) tSZ^ TTjff T^iT ^  ^ fvTiT iFrmrfiRr T^ r^ ^'i • 
(^3-) sq-f^rTof ^PV ?TfT)Tcrr % F^rcr rrr^ rrnr^  f i • 
(JT) fiq ^ ^^ TR, JTiT STIT T^^ jaff qft ^ (jT^  ^  RTIT cfr^rrRiar ^if^rr i • 
11. ^  ^  ^ j^jm f 5R-
(er) it^  STT^  ^  TT ^nqi^ lT^ r 11 n 
JrxV ^ S^TT I • 
(n) ^f^iT ^iJ^T ff^  T^fcfr g I • 
12. Cf qTT4 ipt-"^— 
OT ^  ^ r ^ ^ mm f i • 
('jr) ^ ar^t^Tr sTftj'Tr ars^ ^^^ • 
(»t) ^ nr^ T ^ '{T^HT qi^ r^ f \ n 
10. Cf 
(qr) ^ j^RT T^r trq ^ii^ Rn-' fTT?? ^ T^ nr q-^ FT 'riHr i • 
% Rlf^ m 'fy JTT riTT^r -T^ r^  qr^^ ^  I 
14. IT STR: f fq: '*• 
^ ^^ TT srr^  qr^ * i 
• 
• 
15. Q 
(Ep) arr^  ^ fw gs^ r^ ff^ r^  ^ sR^ rr ^^r i • 
(m) 3T<T% f^'ff TT^  % tt^f i n 
i^) ar^ ^ Jr fvrq ^rrr qrrq- qft sf^sfr qr^ r^ w?? qr^ r^ f i • 
16. ^ ^ JTf? 
(qr; t sr^ JT^T ^ r I • 
"" if^J^r ^ effHl sr^T I O 
(«r) ^Tijt u<f ^ (c-iir vi?:^  % (Vtc]^  oct^  TjjTir g i u 
{'ir) iftiq^ I jpl fqepfe^  ^ fcfir f^tjr T^ T^F f \ ,U 
c^TT f I 
U. ^ f^^re I ft; qt^ 
(qr) arfErq? srfsr^  S^'jtt I • 
(T) ^sf^T ^  STTSi^TT I . 
19. ^  =qT§crT I f^ 
(q?) It^  F^ raMiT ^FT ^ r T ^ STfETcp ST^ff^^ ^  I O 
^ IJTgT n^TTTrni 5IFT Ci^  f^q ^  I • 
(IT) ^X ^ ^ I • 
20. ^  tj^ q^t f^ T^ T f 
(JF) ^ arfuq? 3rJTT I • 
(Rf) ^ c^ gr ^tfitft i • 
(^t) srfs^TTf % sn*^ \ a 
21. 531 
sTfcT 'PT'^  qJT^  ^  ^ ^ I • o 
(TT) "FT Tft^m tr^  ffrf?!^  ^ ^ ^ ^ ^ I I • 
[ 5 J 
^ sr^ r^ ^ rs^ 5rr«rrJTf?cir Isr f i o 
(ti) fji'ff i^X s^irffiTf ^  f«T5r^  jfr^r ttI sTfiTrfTir.Tr ^ Jr ^  i u 
23. fzR^ T^ TOT f r^ Jr^  
(cfj) ^ ^ ^ sTfc^  ^ PT^rr ^^^^ |« • 
arqr^  ^ FT ^f wfrj^  qfrx^r ^ rnr^  ^  i n 
(II) JTr«i sifc^  qr^ r^r HJ^ T^^  ^  I U 
I fsp ff 
sTT^  fi'Tlr % J^rcT ^^ rv: TJ i r] 
(Tf) f^e^ T Jpr^ f % ^ r^ n ^ TTT^r ^ ^^ i (j 
25. I ^fJ 
(q:) ^f^ii ^  -^ ^^ If ^ ^in^ ^^Tfr qr^ ^ qrr nm^r : i j 
(it) ^^ ^ r OT^ ot t > u 
^26. 
(qr) sT-^ y ^ TKtftTr rr ^ ^ % qtr?!''! qvr arj^Tq- qr^ r^ i r.i 
('q) f-Ffft sqfq^  T^ qrr arj'R qr^ r^ ^  i u 
(it) frr^ f^ % stRt -rfl^  ^ ^ f i u 
27. ^TfiTRJT ^ T ^  ^ ^ qr^ r ^r 11 
(q^ ) • 
(IT) 3TT?ITqT?t ' • 
28, ^-ST I 
^ ^ SJTfq^  I • 
g^t r^iJT!?n?ry S^TFcR I LI 
(IT) ^ OT^ffssj^f sn^ q?^  i • 
[ 6 J 
29. ^ fiT ^ r I 
^ SFT5T ^ 3T=5®T I Q-
W ^ I O" 
(it) ^ StT^f^qfcT in ^  I • 
30. $f ^ ir jpt ^ ^ ^trff JT^  I 
^ m R IT sj^ imif^ q; 11 • 
(t^ ) 5ft ^ ^-^Tte ^  srp-^ ^^ 11 P 
(ir) 5f> 3Tq% ^ q?tf TiJ^ ^ | I • 
% STT^ r | I • 
T^TFTTarf % f^ arr^T'-? srrar 11 • 
(IT) TT^ i^  j^flf ^ upiTx^ir STRF? srrcrr 11 • 
B2. ijr^T 
^ ^^T i^T -iiflrT 11 • 
Jnr ^^ fcrfirrc? jfrrzff qr n^^ rr 11 • 
(ir) JTRT-TT ^ ai^ jr "TTr^ rx -^-^ jr ^  > • 
33. ^  ^ TTO^ jrt: 
% f^ zff ^  sn^t^R^T^ r^ Ji^ Mui ^ rj^ f I • 
('jr) ^ fk^-^ 11 • 
(IT) f ^ ^ ^^ cFfT ^ nm T^ i^r f ^ ^^ ^ nn^ ^ r^zj i • 
04. srfjjw: Tftf^cwf ^f — 
r^ ^ ^ ^^T I' I • • 
^ i>fT m ^fm % T^^ f EpT^  ^ ^T ^ ^ # f^9Pfr w r i • 
(if) ^ E^ 'T sn^fer ^  ^ ^ f w ^ r i • 
35. ft 
T^^ f zrr S^ T^ T^FT ^  ^ (authority) ^ ^ iT^ P^  ^ ^ | I • 
fipjir-^ p^  ^ ^ T^T f I • 
(^r) I-.'SV % ffmr E^rfi^ Rr ^  BZT^ qn?TT ^rw f i •. 
n 
[ 7 J 
36. ^  
XTRT I I 
pft f^t^r^T ^ r arr^r?? srrRr qR^ i • 
(IT) iTifT^  'j^ fejtrf STRT qfy 11 • 
-37. t I HF Sf iftHT cFT TTT 
(qr) ^ ^ IfTS^f qrr S^qt^T T.^ * fWTT m ^^^ H ^ IJkt I • 
i^) ^ ^^^^ I n 
'jjt ^ rf'T Tj^'Tr'-T, ^ '^rr 'friJ -T^  I i , 
38. if 
(qp) r^ aii^ifV qrr -^i^??;?? jt^W fFT^ r f i • 
W?r ^ Tfr^ T^ r ^ ^ ^ ^^ nrsrarr^ T i • 
39. JTTIT: t f^F 
^ iftsff ^  ^ sTT^ T % %tT q^ T^  qrr i i j 
(T) ^  Pr^ fy ^ arf^ rT^ cT ^ i • 
q 
(jfT) ^  qfTft'^ f^ qlr ^ ts^ T^r | sft m f c w frff 11 • 
sr^ r^ r^r ^  (without responsibility) 'itsr^  S^ r^ lff 
qrt ^^ar I I • 
(^T) ^ n^ rf^ T^  FT % •^r^TiT ^ 3r5ZT^r?«TcT s^rr^cT^flf ^Ir g^OT ERcrr i • 
41. ^  vTii^ r^ Pi7 ^ ^K jf FT 
(TT) ^  Tpc-Tifv g I • 
(T) ^feJTR g I • 
•42. m J^T^ r t ^^ 
^ i^ti % Prr^  T^T ^rr^ r ^  i ,, 
(T) ^  'Tfs^  JPR ^ fTT gtcTT I I ^ 
n • 
• 
• 
• 
• 
• 
[ 8 ] 
43. Sf ^r^zr 
(T) sjfT^  an^ ^ f \ 
(TT) aitftqr ^ iJf aiT^  ^  fr.T^  q-.r m m TOr f I 
44. Siq^ 'V i^ lT^cir % ^ cT^Riq % if 'n^^^I I* fqr 
('P) fi?ifi7'T ^ x^i W ^^ 11 
HVI -vii") HT-uft ^  JV ^ f, qfT'siJT % a^ q^i^ T | I 
(II) jqq^  q^ jqiT ^{jqm ^  qrR I I 
45. ^  
(T) ^FaHT tfq sqfxr; i 
(nr) ^^ q^ t J n ^ T v t if; Tvi^ t ? ? Rfa^r f i p 
(TT) gff s q M % srffr f 5ft "^tsr |, ^^  
46. ^  f^ f^ r^ f 
(qi) sTT^ t ^ ^TR^ ^  f^ ^^  fiiPr ^^ qr^: i 
arfeiT H^ ^^ ril ^ srffr i 
(n) r^ ani:^ q^r SR?!' ^  i 
47. ^  q i ; G 2 g ^ * 1 
(qj) fqr ^  sr^ ^ r^^ f qrt ^ Tr^ waff q;> qjGs: j 
(n) q^fo^^t ^ ^ q^^ ^  r?rtr q^ f ^^^ ^.^x T^ ^T.^rcrr srp^  i 
1.48. Jf*" 
(q?) f ^r^ sTfTR^ ifqi ^ 5ft%tft ^  -sr^ r^ f i • 
l^) q^T qr^T'-? jr' qr^ft ^  qrr^  qrr r^ zrr HTfr^  % % F?rcr 
qff wmr f I P 
(TT) 'Tf'^  i^Ti ^ m N c f af»T ^  qr^ crr'^ ' i ^ 
49. Hclf'^ tlK ^fT'T-T afk ^ r^T^t Pr^ STTffE qft 
(cp)' q'r armiT ^^ qrt srrc^  qPCTr i P 
(T) i^f^ t? I • 
f5r?r Tit arq^  f^ ^ T i 
(q;) ^^ ^  'nf^  % HIT qr?;rii qricii 11 • 
^ ^ J^xTc^ if^ 'f % ^ im qri:^  qrTciT f I Q 
(^ r) ^ Jft^ r^ sT^ nqr? q^xfii qri^ r » p 
• • 
u 
• • 
I ^m I 
^ ( F R X J S T J R A T X O N T E S T ) H 
s ^ 
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JT^'sr a srrqft jq aw ^ ^ n^ t, s??^  % frr«T f^ttt f?^  nq; 11 
JI?^  Ifi) eqRjJTip qr^S)-» fjjzr JI^  gvTTlr T") qra^T I £r srRirr aff'^'iT 
qHff: fir jsg) ftgng i (v/j) z-iT.^ Ctt-^  
Vfcm '^ K^j/jT^ lksil^  'fn I'"ft) 
Tf OjyiR (\/) I 
V—Jfiifqr ^ q^vr nr> ^  gnt % nifT^^ fr fViuif'T r-iTtRr ft, ir 
WfUTI IT I 
g^T 8ftq'»ri eff^ip Tfi'-i; g^ i) ^  wt-^ f^PTj^  r-i^A" nH q^rr)! ^r. sii^  
it iftJ ^ f^Pqir I 
—^R-vft aifili v gfTT slfsjJt I 
[x] ^fi ^  flia'^'lcr fir 51?; •• 
[v] sr^Tff T?^  qi ^Fqri ^  xtra-f'-'^ul 
sgfT srfq^; star (1 
ajfVj-f: ffr^^ fimr ^ 1 ( 2 . 
JTi'iiT-n s^'ii Si ( 3 
n:n i^iriT f^  | ( ^  
a^ff m;«T fr^it'i fjfit St ( ^  
f'itff^T n-iil'^T SI ( 4 
ggtr arfyiT mfy^ Si ( ' 
crrtTR'^  ETfe^  ri 1 ( 3 
srfs^T ( M 
^gcT g I ( S 
ftrpf^r ^ Fs^  I 1 ( ^  
JIgfr 3TftT-:fr if-TfT I I ( I 
3lli!7?T k^JT ( -z. 
?TiqRoi ^ -ttt & I ( 3 
»T:IT ?JT.IT ft I ( 
mj'i 'VMT ^  I ( c; 
(J I ( £ 
Jiger Si ( t 
sfln'f ^ 'V ^  I ( z 
i^MU'T ;'>l7; ft I ( 3 
I'M it ft I ( ^ 
^ ^ SItt ^  I ( © 
H^ r, eiT^  "PUT TT<HJ 
'I'l-t I 
atlqm ^ I 
HrtTr^>ir 1 i 
qfi;? I 
Ei^ff sT'f infi k I 
[t,] rc>f> ^  irr^  Jr nT irr.r Mf^'J qr^ un q.-u 
HT i^^pijr fii 'pr."" 
Mtjtf iir<iT nnT Hueir i 
^KT HTfU v!- I 
M^MW-T ina rTJinr ft i 
TfT r-in ir I 
T.H ?T'm HMtll I 
[c;] ^^ sr.m^  ma 'ft U^'^ a, 
T^ir.... 
sTfiT^i ^ I 
JimiTq" iH ? I 
r vi i 
ngu i.n i'^ r, P, i 
fi/ej'-f ilM. (5 I 
arf'^T'n srrnr i 
aiivil I 
i^iMtT"! 3tinr g I 
sfrar g i 
sigcT T.'T armr ^  i 
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